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The Problem
The purpose of this investigation is to determine:

(1) the

attitudes that Indian children in the Grand Forks Public Schools have
about themselves as Indian, as measured by the Native American SelfConcept and Attitude Inventory; (2) how much information Indian children
in the Grand Forks Public Schools have about Indian Culture, as measured
by the Native American Culture Knowledge Inventory; and (3) the atti
tudes that Indian children in the Grand Forks Public Schools have about
school in comparison to a matched sample of non-Indian children, as
measured by the School Sentiment Index.

The Procedure
The population for the investigation included 130 Indian stu
dents in grades K-12 and 130 non-Indian students in grades K-12 enrolled
in the Grand Forks, North Dakota Public Schools.
The 130 Indian students comprising the sample for the investi
gation were identified by school officials in Grand Forks and/or through
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a process in which students identified themselves as being Indian.

The

130 non-Indian students were selected by random sample for a comparative
evaluation in relation to attitudes toward school.
Three instruments were used in the research.

The Native Ameri

can Self-Concept and Attitude Inventory and the Native American Culture
Knowledge Inventory were given to 118 Indian students comprising the
sample.

Each of the instruments had two forms; one for the primary

grades (K-3) and one for the intermediate and secondary grades (4-12).
The School Sentiment Index was given to the 118 Indian and 118 nonIndian students comprising the sample.

The School Sentiment Index was

employed in three different levels, the primary (grades K-6), interme
diate (grades 7-9) and secondary (grades 10-12).

The test instruments

used in this study were administered during the time period of February
24, 1975 through March 14, 1975.
The Analysis of data involved a tabulation of responses for the
Native American Self-Concept and Attitude Inventory and Native American
Culture Knowledge Inventory.

A t-test was applied to data pertaining

to Indian and non-Indian children's attitudes as measured by the School
Sentiment Index.

Conclusions
The following conclusions are based on the findings of this
study involving the Indian children and a sample of non-Indian children
from the Grand Forks Public Schools.

The data used to formulate these

conclusions were gathered via the Native American Self-Concept and
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Attitude Inventory, the Native American Culture Knowledge Inventory,
the School Sentiment Index and an interview format.
1.

The Indian students have a positive self-concept of them

selves and possess a positive attitude about their school, their peers
and their environment as measured by the Native American Self-Concept
and Attitude Inventory.

They do not feel there is resentment toward

them because they are Native Americans and take pride in the fact that
they are members of this racial group.
2.

The students have a lack of knowledge about their heritage

and Indian history as measured by the Native American Culture Knowledge
Inventory.

Both the younger and older students scored less than fifty

percent correct on the Inventory which tested their knowledge about
Indian history and culture.
Even though the Indian students, as a whole, scored very lox-7 on
their knowledge of Indian history, they agreed overwhelmingly that they
would like to know more about the Indian way of life, culture and
history.

They also indicated that they believed that learning Indian

history was just as important to them as learning non-Indian history.
3.

There is very little significant difference, as measured by

the School Sentiment Index, in the attitudes of the Indian students and
the attitudes of the non-Indian students toward school, teachers or
peers.

Both the students in the experimental group, Indian, and in the

control group, non-Indians, indicated they felt the same way about their
teachers, their school, their subjects, other students and the general
operation of their school.

There were only two areas of significant
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difference at the .05 level, that being about Teachers for students in
K-3 and about their Peers for students in grades 4-6.

Non-Indian stu

dents were more positive in both cases.
4.

The Indian students, selected at random from grades 5-12

for an interview, indicated that they were quite positive about their
self-concept and attitudes.

They were also prideful of the fact that

they were members of a Native American tribe and did not feel that this
detracted from their characters or their persons.

They did not feel

they were being treated differently by their teachers or peers, and
did not feel that being Indian should be a handicap to them.

These

students also indicated unanimously their desire to know more about
the Indian culture.
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ABSTRACT

The Problem
The purpose of this investigation is to determine:

(1) the

attitudes that Indian children in the Grand Forks Public Schools have
about themselves as Indian, as measured by the Native American SelfConcept and Attitude Inventory; (2) how much information Indian children
in the Grand Forks Public Schools have about Indian Culture, as measured
by the Native American Culture Knowledge Inventory; and (3) the atti
tudes that Indian children in the Grand Forks Public Schools have about
school in comparison to a matched sample of non-Indian children, as
measured by the School Sentiment Index.

The Procedure
The population for the investigation included 130 Indian stu
dents in grades K-12 and 130 non-Indian students in grades K-12 enrolled
in the Grand Forks, North Dakota Public Schools.
The 130 Indian students comprising the sample for the investi
gation were identified by school officials in Grand Forks and/or through
a process in which students identified themselves as being Indian.

The

130 non-Indian students were selected by random sample for a comparative
evaluation in relation to attitudes toward school.
Three instruments were used in the research.

The Native Ameri

can Self-Concept and Attitude Inventory and the Native American Culture
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Knowledge Inventory were given to 118 Indian students comprising the
sample.

Each of the instruments had two forms; one for the primary

grades (K-3) and one for the intermediate and secondary grades (4-12).
The School Sentiment Index was given to the 118 Indian and 118 nonIndian students comprising the sample.

The School Sentiment Index was

employed in three different levels, the primary (grades K-6), interme
diate (grades 7-9) and secondary (grades 10-12).

The test instruments

used in this study were administered during the time period of February
24, 1975 through March 14, 1975.
The Analysis of data involved a tabulation of responses for the
Native American Self-Concept and Attitude Inventory and Native American
Culture Knowledge Inventory.

A t-test was applied to data pertaining

to Indian and non-Indian children's attitudes as measured by the School
Sentiment Index.

Conclusions
The following conclusions are based on the findings of this
study involving the Indian children and a sample of non-Indian children
from the Grand Forks Public Schools.

The data used to formulate these

conclusions were gathered via the Native American Self-Concept and
Attitude Inventory, the Native American Culture Knowledge Inventory,
the School Sentiment Index and an interview format.
1.

The Indian students have a positive self-concept of them

selves and possess a positive attitude about their school, their peers
and their environment as measured by the Native American Self-Concept
and Attitude Inventory.

They do not feel"there is resentment toward
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them because they are Native Americans and take pride in the fact that
they are members of this racial group.
2.

The students have a lack of knowledge about their heritage

and Indian history as measured by the Native American Culture Knowledge
Inventory.

Both the younger and older students scored less than fifty

percent correct on the Inventory which tested their knowledge about
Indian history and culture.
Even though the Indian students, as a whole, scored very low on
their knowledge of Indian history, they agreed overwhelmingly that they
would like to know more about the Indian way of life, culture and
history.

They also indicated that they believed that learning Indian

history was just as important to them as learning non-Indian history.
3.

There is very little significant difference, as measured by

the School Sentiment Index, in the attitudes of the Indian students and
the attitudes of the non-Indian students toward school, teachers or
peers.

Both the students in the experimental group, Indian, and in the

control group, non-Indians, indicated they felt the same way about theirteachers, their school, their subjects, other students and the general
operation of their school.

There were only two areas of significant

difference at the .05 level, that being about Teachers for students in
K-3 and about their Peers for students in grades 4-6.

Non-Indian stu

dents were more positive in both cases.
4.

The Indian students, selected at random from grades 5-12

for an interview, indicated that they were quite positive about their
self-concept and attitudes.

They were also prideful of the fact that
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they were members of a Native American tribe and did not feel that this
detracted from their characters or their persons.

They did not feel

they were being treated differently by their teachers or peers, and
did not feel that being Indian should be a handicap to them.

These

students also indicated unanimously their desire to know more about
the Indian culture.
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CHAPTER I

STATEMENT OF THE PROBLEM

Purpose of the Study
The purpose of this investigation is to determine (1) the atti
tudes that Indian children in the Grand Forks Public Schools have toward
themselves as Indian, as measured by the Native American Self-Concept
and Attitudes Inventory; (2) how much information Indian children in the
Grand Forks Public Schools have about Indian culture, as measured by the
Native American Culture Knowledge Inventory; and (3) the attitudes toward
school that Indian children in the Grand Forks Public Schools have in
comparison to a matched sample of non-Indian children, as measured by
the School Sentiment Index.

Significance of the Study
Indians are moving to the cities and urban areas in ever increas
ing numbers; therefore, the public non-Bureau of Indian Affairs schools
must recognize and prepare to deal with problems which are facing Indian
people in the area of education.

Indications are (Havighurst, 1970)

that the public schools will have to bear the weight of Indian education
from now on.

The Grand Forks Public School System, now aware that its

Indian population is increasing, expressed a desire to conduct an eval
uation to determine if there is a need to

include special programs,

studies and personnel for its Indian students.

1

Some of the specific
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concerns of the Grand Forks School Administration were how Indian chil
dren felt about themselves as members of a minority group (American
Indian) within a larger non-Indian environment, whether attitudes about
school held by Indian children in the Grand Forks Public schools are
significantly different than those held by non-Indian children, and
whether Indian children possess significant levels of information about
Indian culture.

The latter is a concern inasmuch as many of the Indian

children in the study have never lived on a reservation or among large
concentrations of Indian people.

Because the Grand Forks Public Schools

have not made a conscious effort to include Indian studies and apprecia
tion courses in their curriculum, there is interest in knowing if the
Indian students feel that classes in such areas would be desirable.

The

study addresses all of the foregoing and should be helpful to the Grand
Forks Public Schools.

In addition, this researcher is interested in

using the study to provide non-Indian educators information about the
problems of Indian children in the hope that education will become more
responsive to them and more productive for them.

Definitions
The following terms used throughout this study should be iden
tified at this point.
Indian students.

Those students who were identified by the

school officials as Indian or who identified themselves as Indian.
Non-Indian students. All students who were not identified as
Indian students.
Attitude.

The feelings of the students as measured by the School

Sentiment Index and the Native American Self-Concept and Attitude
Inventory.
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Indian Culture.

Those items included in the Native American

Culture Knowledge Inventory.

Delimitations
The parameters of the problem under investigation were subject
to the following delimitations:
1.

This study was concerned with 130 Indian students in grades

K-12 of the Grand Forks Public Schools who were identified by school
officials and themselves as being Indian.
2.

Non-Indian students, K-12, were used only in conjunction

with the School Sentiment Index.

The non-Indian students used in this

study were selected at random from those classrooms containing Indian
children.

Limitations
1.

The findings of this study were limited by the reliability

of the Native American Self-Concept and Attitude Inventory which was
used to measure attitudes of Indian students.
2.

The findings of this study were limited by the reliability

of the Native American Culture Knowledge Inventory which was used to
measure knowledge of Indian culture.
3.

The findings of this study were limited by the reliability

and validity of the School Sentiment Index (SSI) developed by IOX which
was used to measure student attitude toward school.

Scope of Study
The investigation is designed to seek answers to the following
questions:
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1.

Do the Indian students in the Grand Forks Public Schools view

themselves in a negative manner, as measured by the Native American SelfConcept and Attitudes Inventory?
2.

How much knowledge do Indian students in the Grand Forks

Public Schools possess about Indian culture, as measured by the Native
American Culture Knowledge Inventory?
3.

Do the attitudes toward school of Indian students in the

Grand Forks Public Schools differ from the attitudes toward school of
non-Indian students, as measured by the School Sentiment Index?
In relation to the School Sentiment Index, a number of hypoth
eses were tested.

The first set of hypotheses related to the five sub-

scales of the School Sentiment Index, namely (1) Teacher, (2) Learning,
(3) School Structure and Climate, (4) Peer, and (5) General.
The hypotheses follow:
Hypothesis 1 .

There is no significant difference in measured

attitudes toward Teachers between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 2.

There is no significant difference in measured

attitudes toward Learning between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 3.

There is no significant difference in measured

attitudes toward School Structure and Climate between the Indian and
non-Indian students at the grade levels tested.
Hypothesis 4 .

There is no significant difference in measured

attitudes toward their Peers by the Indian and non-Indian children at
the grade levels tested.
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Hj£° thesis 5 .

There is no significant difference in measured

attitudes toward school in General between the Indian and non-Indian
students at the tested grade levels.
The second set of hypotheses are related to the seven subscales
of the Index, namely (1) Teachers, (2) Mode of Instruction, (3) Author
ity and Control, (4) Interpersonal Relationships, (5) Learning, (6)
School Structure and Climate, (7) Peer, and (8) General.
Hypothesis 6.

There is no significant difference in measured

attitudes toward Teachers between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 7.

There.is no significant difference in measured

attitudes toward Mode of Instruction between Indian and non-Indian
students at the grade levels tested.
Hypothesis 8.

There is no significant difference in measured

attitudes toward Authority and Control between Indian and non-Indian
students at the grade levels tested.
Hypothesis 9 .

There is no significant difference in measured

attitudes toward Interpersonal Relationships between Indian and nonIndian students at the tested grade levels.
Hypothesis 10.

There is no significant difference in measured

attitudes toward Learning between the Indian and non-Indian students
at the grade levels tested.'
Hypothesis 11.

There is no significant difference in measured

attitudes toward School Structure and Climate between the Indian and
non-Indian students at the grade levels tested.
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Hypothesis 12.

There is no significant difference in measured

attitudes toward their Peers by the Indian and non-Indian children at
the grade levels tested.
Hypothesis 13.

There is no significant difference in measured

attitudes toward school in General, at the grade levels tested, between
Indian and non-Indian students.

Summary
The purpose of this investigation is to examine (1) how Indian
children in the Grand Forks Public Schools feel about themselves, as
measured by the Native American Self-Concept and Attitude Inventory,
(2) how much information Indian children in the Grand Forks Public
Schools have about Indian culture, as measured by the Native American
Culture Knowledge Inventory, and (3) how Indian children in the Grand
Forks Public Schools feel about school in comparison to a matched sam
ple of non-Indian children, as measured by the School Sentiment Index.
The information derived from the study should assist the Grand
Forks School System in the assessment of its present curriculum and
programs and help in planning for curriculum modification or altera
tion as it pertains to Indian children.
The terms used throughout this report have been defined, the
limitations of the study have been discussed and the scope of the
study has been reported in this chapter.
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"To thousands of Americans the American Indian is and always will be
dirty, lazy and drunk."
A Kansas newspaper in the early 1900's described the Indian as:
. . . a set of miserable, dirty, blanketed, thieving, lying,
sneaking, murdering, graceless, faithless, gut-eating.skunks
as the lord ever permitted to infest the earth, and whose
immediate and final extermination all men, except for Indian
agents and traders, should pray for (NACIE, 1974, p. 22).
While less overt, this attitude continues to persist in part of America
today and Smith (1969) points out that, ironically, many Indian children
also have this negative concept of the American Indian.

They have been

exposed through one medium or another to many negative views of American
Indians, making it quite natural.for them to develop attitudes similar
to millions of non-Indian youngsters.

According to Fisher (1972) and

Chadwick (1972), many children given such a background will have diffi
culty in school.
Another problem is that many Indian people do not accept or
identify with educational methodology, which they consider impractical
or irrelevant (Havighurst and Fuchs, 1973; Waddell, 1971).

Perhaps the

first to recognize that the same educational methods would not work for
all people were the Indian leaders of the Six Nations in 1774.

Ben

Franklin mentioned in his writing the following message written to the
government of Virginia by Indian leaders as a response to its offer to
have the Indians send six of their youths to Williamsburg College:
(The English) must know the different nations have different
conceptions of things; and you, therefore, not take it amiss
if our ideas of this kind of education happen not to be the
same as yours. We have had some of yours. We have had expe
rience of it; several of our young people were formerly
instructed in your sciences, but when they came back to us
they were bad runners, ignorant of any means of living in the
woods, unable to bear either cold or hunger, knew neither how
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build a cabin, take a deer, or kill the enemy, spoke our lan
guage imperfectly, were therefore neither fit for hunters,
warriors, nor counselors, they were good for nothing. We are,
however, not the less obliged to your kind offer, though we
decline accepting it; and show our grateful sense of it, if
the Gentlemen of Virginia will send us a dozen of their sons,
we will care for their education, instruct them in all we
know, and make men out of them (NACIE, 1974, p. 400).
While conditions have changed since colonial days, problems
still persist in determining the most appropriate curricula for
Indian children.

A Brief Review of Educational Policies
Affecting Indian People
According to NACIE (1974), education for Indians in North America
began with the missionaries from European countries who had laid claim to
the "New World."

The earliest missionaries were the Jesuits who wanted

to teach the Indians Christianity and the French culture.

The later Pro

testants wanted to "Anglecize" the Natives and prepare them for a "civil
ized" life.

As early as 1617 King James I called upon the clergy to pro

vide funds for the education of "children of the infidels."
Probably the first public acts of a United States official re
lated to Indian education were in 1789.

Secretary of War Henry Knox

recommended that missionaries be sent among the tribes and that Indians
be given domestic animals to raise.

He went on to point out that the

government was willing to undertake the expense of "teaching them to
read and write, to plough and to sow, in order to raise their own bread
and meat, with certainty, as white people do" (Officer, 1971, p. 21).
Governmental policy, as outlined by Knox, was to assimilate the Indian
into American society by educational policies which would divorce the
Indian from his traditional culture.
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On the whole, education during the colonial period in all hut
the Spanish-dominated colonies, offered a curriculum to the Indian
youth which was very similar to that offered non-Indians.

The major

emphasis was upon reading, character development and religious train
ing.

There were no consistent attempts to incorporate Indian languages,

culture, or history into the curriculum offered.
Between 1778 and 1871, when the last treaty was signed, Indian
tribes ceded almost a billion acres to the United States (NACIE, 1974).
In return, Indians were to receive, among other things, such public
services as education, medical care and technical and agricultural
training.

Congress began appropriating funds for such services in

1802, when up to $15,000 was made available annually "to provide civi
lization among the aboriginies."

The basis of most Indian education

programs during this time was an act in 1819 which provided for a
"civilization fund" to be used to convert Indians from hunters to
agriculturists.
Even after the passage of the Act of 1802 establishing the
civilization fund, the government

continued to include provisions for

educating the Indians in its treaties with the tribes.

The Kaskaskia

Treaty of 1803 called for an annual appropriation of $100 to pay Roman
Catholic priests to "instruct as many of their children as possible in
the rudiments of literature" (Harmon, 1941).

By the end of the War of

1812 missionary groups had assumed interest in working with the Indians,
both to convert them to Christianity and to educate them.

In 1818 the

House Committee on Indian Affairs recommended the establishment of
Indian schools with aid from the missionaries.

A year later, Congress

appropriated a sum of $10,000 for this purpose (Harmon, 1941).
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During the 1820's, according to Officer (1971), many Congressmen
opposed the civilization funds because they considered it basically a
means of subsidizing missionary groups for their own ends, rather than
for the ends sought by the federal government.

Thirty-two years after

the civilization fund was established, the number of Indian schools
under missionary direction had risen to sixty.
The Bureau of Indian Affairs had been established in 1836.

It

was this agency, placed in the Department of the Interior largely be
cause of Indian lands, that became responsible for Indian education.
During this period the Government established an extensive program of
manual training in agriculture and the mechanic arts.

As early as

1838 the government was operating 16 manual training schools serving
about 800 students and 87 boarding schools serving about 3,000 Indian
students.
Officer (1971) indicates that many of these early schools gave
instruction in the Indian language, an educational approach which con
tinued for nearly fifty years.

The principal subjects taught the stu

dents were agricultural arts for boys and domestic arts for girls.

In

a few instances, the missionary groups attempted to prepare young
Indians for such professional pursuits as medicine and law, but in
1846 the Indian Commissioner recommended that this practice be stopped
in favor of more manual labor schools.

Responding to his recommenda

tion the Bureau of Indian Affairs established sixteen such schools
within the next two years.
In 1871 (Havighurst and Fuchs, 1973), congressional action pro
hibited further treaties with Indian tribes.

Indians were now confined
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to reservations.

They were to be fed, housed, clothed and protected un

til such time as Congress considered them able to care for themselves,
and a state of enforced welfare dependency ensued.

The government re

ports in the following years called for humanizing (e.g., civilizing),
Christianizing and educating the Indians.

According to NACIE (1974) and

Officer (1971), in the latter part of the 19th century the government
enacted the Dawes Act which provided a means for breaking up tribal
structure.

The government used some of the proceeds from the sale of

90 million acres of land to pay for the costs of education for Indian
children who had been taken from their homes and placed in Federal
boarding schools.

Such schools "were designed to separate the child

from his reservation family, strip him from his tribal lore and mores,
force the complete abandonment of his native language and prepare him
to never again return to his native people" (NACIE, 1974, p. 12).

Edu

cation for citizenship and vocation remained the basic education for
Indians in the early part of this century.

In 1916 a uniform course

of study in all Indian schools (e.g., schools serving primarily Indian
people) was introduced.

It was again planned with emphasis upon voca

tional and agricultural mechanics.
Probably the most significant investigation into the field of
Indian education— the Merriam Report— was published in 1928 (Neils,
1971).
cation.

The Merriam Report called for sweeping changes in Indian edu
It was perhaps most critical of two major areas in Indian

administration:

the exclusion of Indians from management of their own

affairs, and the poor quality of service (especially in health and edu
cation) rendered by the public officials who were not being responsive
to the Indian people they served.

NACIE (1974) notes that these two
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areas are still problems for Indian people today and continue to be
criticized by many Indian leaders within Indian communities and, on
occasion, within the Bureau of Indian Affairs.
In 1934 the Indian Reorganization Act initiated new approaches
which laid the groundwork for more tribal autonomy and ended the Allot
ment Act which had begun in 1887.

Policies were implemented in Indian

education to include bilingual programs, training of Indian teachers
and in-service training programs.

Several more boarding schools, which

Indian leaders were so critical of because they took Indian children
from their homes to be educated (this writer was a product of this edu
cational policy), and many on-reservation day schools were opened.
During the 1940's the governmental policy toward Indians became
one of termination.

The government's goal, in regard to Indian educa

tion, was to "make the Indian child a better American rather than simply
to be a better Indian."
Neils (1971) states that "termination policy" was at full throt
tle during the 1950's.

Programs were initiated to withdraw Federal

services, terminate reservations and relocate the Indian in the cities.
(This researcher was a product of the Relocation Program during the
late 1950's.)

The Indians reacted negatively toward this particular

governmental policy and demanded a halt to it.

They also demanded the

right to representation and participation at national and local levels
(Bureau of Indian Affairs Policy Making Committees, school boards,
school administrations, etc.) in developing policy as it affected
them and their children educationally.
During the next decade several programs affecting Indian people
emerged (Headstart, Job Corps, Community Action, etc.).

The Office of
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Economic Opportunity was especially instrumental in encouraging local
Indian tribal groups to take the responsibility for planning and direct
ing aid programs (Havighurst and Fuchs, 1973).

This action was based on

the 0E0 policy of "maximum feasible participation" by the recipients or
beneficiaries of aid programs, and many Indians were employed as direc
tors of local Community Action projects.
The late 1960's also saw a major extensive congressional hearing
on Indian education conducted by a special subcommittee on Indian educa
tion of the Senate Committee on Labor and Public Welfare headed by Robert
Kennedy.

The committee held hearings for eighteen months and in its

report urged Indian control over Indian education and the establishment
of a National Indian Board of Education.
Presently, although much headway has been made in dealing with
educational problems facing Indian people, the dropout rate is still
very high, absenteeism is extensive, many children fail to find cur
ricula relevant, teachers are still unresponsive to cross-cultural
differences and there are far too many academic failures.
Havighurst and Fuchs (1973) point out that the goals of American
Indian education today are moving away from assimilation in a narrow
sense and are increasingly supportive of the preservation and nurturing
of Indian culture as well as Indian self-determination.

There is gen

eral agreement about these directions by Indian and non-Indians inter
ested in Indian Education.

Essentially, the goals are to enlarge the

area of choice and self-determination of Indian people and to respect
the value of cultural diversity.
Adopting the optimistic view of education held in this country,
the American Indian Chicago Conference, in 1961, said:
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We conceive education not only in terms of classroom teaching,
but a process which begins at birth and continues through a
life span. Of all the studies, surveys, and research made of
Indians, the inevitable conclusions and recommendations are
that education is the key to salvation to whatever ills may
be, wherever Indians may reside (Havighurst and Fuchs, 1973,
p. 20).
Educational Problems of the Urban Indian
Literature relating to the education of urban Indians is sparse,
indeed.

Holland (1969), in her bibliography of urban Indians says,

"Citations of documents on American Indians are sparse in this bibli
ography, for most of the literature is concerned with rural and reser
vation schools. . . . "

Harkins and Woods (1970), in their study about

Indians living in Duluth, Minnesota, stated, "For those who are inter
ested in learning more about contemporary urban Indian life styles, from
the Indian vantage point, there is little currently available in the
form of thorough and competent literature."
Bahr (1972) says that researchers have shied away from the
urban Indian because he has not made particularly "good copy," appear
ing "just like everyone else" and attracting little special attention.
Bahr also says the reason the urban Indian has been ignored is that
his culture has been regarded as "transitional" and to the extent that
it is "modern" is usually defined as "un-Indian."

Bahr further states

that there are innumerable volumes about Custer's last stand, yet not
more than a handful of books about city Indians.

Most available liter

ature examines the problems of the urban Indian from a socioeconomic
rather than an educational point of view.
Havighurst and Fuchs (1973) point.out that the analysis of
literature regarding curriculum related to Indian students in settings
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where non-Indians are the majority population does not appear extensive,
and Berry says:
Discussion of curriculum for Indian students does not loom
large in literature. The problem seems not to have attracted
the attention of researchers— at least not to the extent to
which they have been drawn to certain other problems of Indian
education (Berry, 1968, p. 90).

Migration to the Cities
Since 1950 there has been a great migration to the cities (Havighurst, 1970; Graves and Van Arsdale, 1971).

This has occurred because of

the tremendous unemployment rates-and extreme poverty on.the reserva
tions and as a result of prodding by the Federal government through spe
cial programs (Ablon, 1972; Martin, 1972) aimed at getting the Indian
off the reservation and into the "mainstream of the American way of
life."
Havighurst and Fuchs (1973) state that the decade of the 70's
will be crucial for the school adjustment of Indian pupils in urban
schools, since their numbers will be increasing rapidly and their prob
lems will be new to their parents and to the schools.

He indicated that

the next frontier for Indian education lies in the cities which are
gaining Indian population rapidly.

In these settings the diversity of

Indian life and educational experience is becoming manifest as Indian
groups of many cultural backgrounds are intermingling.

He indicates

that if present trends continue, it is to be expected that increasing
numbers of Indian youth are likely to attend school in urban centers
where they will be a very small part of the population.

He cites Chicago

as an example of the complexities of Indian education in an urban set
ting.
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According to Officer (1971), the Merriam Reported observed that
in 1926 there were only small numbers of Indians living in urban areas,
most of them close to reservations located in the Southwest.

It was

estimated that less than 5,000 Indians lived in urban communities
located any distance from the reservation.

In the 1960 U.S. Census

of Population, about 160,000, or over 30 percent of all Indians, were
reported to be living in urban areas.

In 1968, the Bureau of Indian

Affairs estimated that 180,000 Indians were living in 41 cities, each
of which contained at least 1,000 Indians.

More recently, Neils (1971)

indicated that by 1970 the figure had grown to 200,000, approximately
half of all off-reservation Indians, who were living in the areas of
major cities.

Difficulty Identifying Indians
The urban Indian is on his way to assimilation, is a "vanish
ing Native American," and to study him in the city is to catch
him "in process" between identities and in fact neither tradi
tional Native American nor assimilated modern man, so what
have you? Conceptually hard-to-define, lacking human interest,
not clustered for ready observability, and not posing a partic
ular problem for anyone, the Native American in the city has
been a stranger, his influence diminished by his invisibility
to the public, and his plight accorded a low priority to city,
state and federal agencies (Bahr, 1972, pp. 406-407).
Bahr (1972) reports that the urban Indian is not particularly
Visible, having "passed" into the white population, and he does not
dwell in large ecological concentrations.

Bahr states further that

the urban Indian does not live in an ethnic enclave in many of our
nation’s cities and he is far more dispersed than any other minor
ity.

He continues:

"Moreover, the urban Indian does not make partic

ularly good journalistic copy.

Lacking headdress and beads, he seems
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"just like everyone else" and attracts no special attentions. . . .
(Bahr, 1972, p. 407).
Identification of Indian children in urban settings is quite dif
ficult (Havighurst and Fuchs, 1973).

He indicates that teachers involved

in his major study had great difficulty with identification because many
had "non-Indian features" and Anglo last names.

Many teachers said they

did not know they had Indian children in their room.

Havighurst indi

cated that there were various "kinds" of Indians in an urban setting:
Some, particularly those who are not full ancestry, but includ
ing some who are, are not very conscious of being Indian. These
children may be very vague about what tribe(s) they "belong to,"
whether they are full-blooded or not, etc. They do not go to
the Indian center and do not generally visit much with Indian
friends or relatives living in Indian communities or on reserva
tions. Most of their friends are non-Indian. They simply may
not have gotten to know other Indian children, or they may
prefer non-Indian friends.
At the other end of the extreme are children who are very
conscious about being Indian and may feel that others in school
are prejudiced against them. Many of these children and young
people have developed their closest friendships with other
Indian youngsters at the Indian Center (Havighurst and Fuchs,
1973, p. 114).
Havighurst and Fuchs cite further'problems in making identifi
cation of Indian children in a study conducted in the Los Angeles schools.
Teachers there were asked to make an "Ethnic" count using their "best
judgment," but they were instructed not to ask the children their race.
Havighurst and Fuchs state that data gathered in this manner is not
likely to be accurate since many Indian children have blue eyes and
fair color; consequently, the ethnic count is uncertain for Indians be
cause it is so difficult for teachers to make positive identification.
Havighurst and Fuchs (1973) reported further that it is impos
sible to state what Indians want their children to get from schools as
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Indians.

In the first place, various Indian groups have different de

sires in this respect.

They cite the Lumbee Tribe of South Carolina

which has lost its traditional language and speaks English as a first
language.

Individuals within the Lumbee Tribe do not practice a tradi

tional culture, although they have pride in being Indian.

They contrast

with the Navajos, who have a living language, living myths and religion
and a- vital tribal life which they wish their children to retain.

Havig-

hurst and Fuchs state that Indian tribes themselves have divided opinions
about how Indian history and culture should be taught in the schools.
They indicate that it is difficult to generalize about Indian people
since the degree of cultural change and assimilation into the white
culture varies from group to group and within groups.
Platero (1973) states that one of the most consistent errors is
the assumption that "Indians are Indian, i.e., that all Native Americans
somehow fit into an 'Indian' mold that permits mass characterization."
He says

that one thing non-Indians should have learned by now is that

the stereotyping of anything as typically "Indian" is an exercise in
futility.

Problems Incurred by Urban Indians
President Johnson in his Message to Congress in 1968 (Taylor,
1972), in recognizing the plight of urban Indians, said Indians'in
urban centers were recognized as having "urban needs for education,
health and welfare, and rehabilitation services far greater than that
of the general population needs."
Although there are recognized problems faced by urban Indians,
there does not seem to be any single factor which causes education
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problems for Indians (Hiller, 1971; Bahr, 1972; Chadwick, 1972).

Chad

wick (1972) and Bahr (1972) report that of the six factors linked to
the educational deficiencies of urban Indian children, available facil
ities, content of curricula, quality of teachers, language problems,
cultural deprivation and negative self-concept, the latter three are
the most important in determining the outcomes of educational failure.
He indicates, unfortunately, that they are the most difficult to alter
because in order to improve these areas effective programs must extend
beyond the schools into the community.
Miller (1968) indicates that, along with cultural and linguis
tic differences, self-image is also an important determinant to succeed
in school.

He also emphasizes that current knowledge does not permit

the identification of any factor or set of factors as the most impor
tant cause of problems facing Indian children in education.

He states

that evidence seems to suggest that Indian students suffer from the
handicap of poverty and linguistic differences, that some traditional
values are inconsistent with motivation and behavior demanded by the
American schools, and the schools themselves and their teachers are
poorly equipped to deal with the special problems of Indian children.
Havighurst (1970) states that urban schools have made no spe
cial attempt to diagnose the problems which Indian students experience
in school or to provide programs especially for Indian children.

This,

combined with minimal support from the families and peers, contributes
to the difficulties faced by Indian children in the cities.

He wonders

if, as the population of Indian children in urban settings continues to
grow, the particular needs of the Indian pupils in the schools will
receive careful consideration.

He continues:

21
Although well regarded by their teachers, many Indian chil
dren are hampered in school by the absence of strong family and
peer support for education, by high transiency rates, and by the
absence of special programs to meet their needs. In the urban
setting they tend to merge into the ranks of the "disadvantaged,"
attend predominantly lower class schools in the inner city, and
little attention is paid to their unique characteristics as
Indians (Havighurst and Fuchs, 1973, p. 116).
Also, Havighurst and Fuchs reported, although urban Indians are
increasingly the subject of many studies, the urban schooling experience
of their children has received relatively little attention.

He indi

cates that Indian children appear to have special difficulties adapting
to urban conditions.

They drop out of school in large numbers after

reaching the eighth grade.

Many of them become chronically truant at

ages fourteen and fifteen, and then are officially dropped from the
school rolls when they reach sixteen.

Language Problems
Others, Gaarder (1967) and Berry (1969), indicate that one of
the major reasons the educational programs have not been effective for
Indian children is that they have typically failed to realize the lan
guage problem which exists for many Indian youngsters.

Gaarder of the

U.S. Office of Education estimates that more than half of the Indian
youngsters between the ages of six and eighteen use their native tongue.
Zintz (1962) estimated that for half of the students in New Mexico's
public schools, English is a second language.

Unfamiliarity with the

language of the classroom becomes a tremendous handicap for the Indian
child (Berry, 1969).

Berry indicates that because of this problem

Indian children immediately fall behind their non-Indian classmates.
He states that most public school teachers are not trained to teach
English as a second language, and the students' position is complicated
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even more by teachers who demand that the student disregard the language
he speaks at home.
Havighurst and Fuchs (1973) indicate that one of the most seri
ous questions given attention in discussion of curriculum of Indian stu
dents concerns language.

They state that out of 1,200 students inter

viewed in their major study (1973) only four felt that the native
language was more important than English.

However, three-fourths of the

students indicated that they were interested in learning their tribal
language, and almost that many parents felt it would be nice for the
schools to offer instruction in the language.
In regard to the problems experienced by Indians who move from
the rural areas to the cities they say:
Persons with exceedingly limited vocabulary of slang expres
sions can appear to be extremely fluent. "Reservation English,"
along with other ethnic subdialects, has nuances of meaning that
differ from standard English. Thus a fluent speaker of "Reserva
tion English" will often experience a great deal of difficulty,
especially at first, in understanding English as it is spoken
in the city. People will "talk too fast" or use "too many big
words," the latter often being taken as a "put down." Personal
interaction in most Indian communities depend on a great many
subtle cues: the brisk manner in which life goes on in the city
is interpreted by many Indians as downright hostility (Havighurst
and Fuchs, 1973, p. 286).
Miller (1971) reported that a significant minority of Indian
students do not use English as a native language, and most scholars
agree that the language barrier is a major handicap for such students.
The problem of the language barrier is compounded by the inability of
the schools to deal with the situation.

Olson states:

. . . that a minimal level of educational preparedness seems
to be essential for a successful move to the city. A person
must be able to speak and write in an acceptable form of noncolloquial English grammar. The problem is no longer that
Indians speak their own language instead of English, but
rather that they lack adequate training in acceptable English.
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In addition, there are certain skills that constitute minimal
conditions for steady employment. It is impossible to sepa
rate the problems of education and employment; they are
intertwined (Olson, 1971, p. 407).

Teachers of Indian Children
The reasons that Indian children do not continue on into high
school or college are similar to those which discourage other minority
children:

non-interest of family, poor grades, teacher ignorance about

pupils and their parents, lack of knowledge about the parents’ culture,
etc. (Cavender, 1971, p. 8).
teeth after meals?

He suggests, "Is it normal to brush one’s

For whom?"

It is extremely difficult, at times, to

get teachers to alter their modes, methods and prejudices when working
with minority children.

They have a tendency to view each situation

from their personal experiences.

Some may change and others may not.

Cavender believes it is imperative that teachers working with children
from cultures other than their oxm at least be aware of the differences
that might exist and plan accordingly.

Zintz (1962) said it is not that

teachers should change their beliefs or the children's; they should be
completely aware of and accept the differences.

There is much about

people of a different culture and environment that teachers must become
familiar with to be successful in such a unique teaching experience.
Silvaroli, commenting on the teachers of Indian children said:
Within the present structure of the American school, it appears
almost impossible to change human behavior in the affective
domain. Therefore, instructional leaders must continue to
search for teachers who possess the understandings to teach
all children (Silvaroli; Zuchoski, 1968, pp. 18-19).
NACIE (1974, p. 92) reports that it is critical that education
be able to utilize those teachers who possess the capacity for change
and the ability to teach all children, regardless of racial, religious

or ethnic background.

Only when we have this type of person working

with children, Indian and non-Indian, will we see any real progress
in the communication gap that now exists in so much of our country.
NACIE (1974, p. 92) concluded:

"An education should no longer be one

which assumes that cultural differences mean cultural inferiority."
Harkins and Woods (1970), in their study of Indian students at
tending a Minneapolis junior high school, reported that not only did In
dian parents have minimal contact with the school, but there was an ab
sence of human professional concern for Indian students on the part of a
significant number of classroom teachers.

Many teachers appeared to be

ignorant of Indian life styles and showed little evidence that they
were willing to make "human" contact with the Indian students.
Havighurst and Fuchs (1973) suggested that education of Indian
pupils viewed as a cross-cultural exchange bridging the many cultural
worlds in which people live requires efforts by the school to teach the
dominant culture while recognizing the subcultures as real and viable.
Havighurst and Fuchs feel that, in order to do so, teachers clearly need
preparation in cultural awareness to develop understanding of and respect
for the pupils and their parents.

They said that each school must be

responsive to the needs and interests of the total community it serves.
Also, the school must concentrate upon essential learning and dispense
with attacks upon the cultural values of minority groups.
Smith (1969) reported that many teachers, especially those in
urban areas, by their own admission, have said they do not care to
teach Indian children.

The children were.viewed by their teachers as

uninterested, passive and unmotivated.

Smith asks if one can be

expected to be motivated if to do so means rejection of one's parents
and their teaching as well as one's religion, race and history.
Wax reported that teachers said they had not been prepared for
working in a lower class, polyethnic school.

He reported:

An occasional teacher explicitly stated that he would have
been benefited by training in understanding the culture of
the various groups whose children entered his classes, but
this was usually expressed in the managerial sense, namely
that with such background knowledge, he could handle the
children more expeditiously and train them to become better
citizens. No one revealed any consciousness of the intimate
relationships among language, culture, personality and mode
of learning that would have been basic to assisting these
children toward educational achievement (Wax, 1969, p. 229).

Literature Related to the Need for
Multicultural Education
According to Anderson and Safar (1972), Costo (1970), and Olson
(1971), education to be relevant, must reflect all aspects of the soci
ety from which it draws.

Education for Indian children has not always

been positive nor has it necessarily reflected a true image of Indian
people.

The environment in which most children are raised today con

tains elements of a multi-cultural society, and children should be
exposed to these elements if prejudice and stereotyping are going to
diminish.

Former President Nixon made reference to pluralism in edu

cation in his message to Congress in 1968 (Taylor, 1972, p. 73) when
he concluded:

"We must recognize that the American society can'allow

many different cultures to flourish in harmony and we must provide an
opportunity for those Indians wishing to do so to lead a useful and
prosperous life in an Indian environment."
Many others in education have expressed the need for multi
cultural education as it

affects Indians and non-Indians alike.
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Havighurst wrote:

"It is therefore recommended that where there is a

concentration of Indian children from one area or tribe, units on tribal
and regional Indian history be included in the social studies at the
middle and high school levels" (Havighurst, 1970, p. 32).
He also feels that ignoring Indian history or presenting dis
torted versions does not affect, only Indians, but non-Indians as well.
He believes that non-Indians are handicapped by the lack of knowledge
or distortions which, in turn, support stereotypes and hinder good
relationships with Indian populations.
Hunter, in "Multi-cultural Education Through Competency Based
Teacher Education," explains:
Education is considered the process and product of the
continuous interaction of the individual with stimulation
and motivation in his or her environment in society. There
fore, schools must of necessity be concerned with the needs
of a multi-cultural society and reflect its diversity through
out its structure. Thus, multicultural education must become
part of the educational programs as well as part of the
philosophy of education threading throughout the educational
enterprise (Hunter, 1974, p. 18).
Hunter feels that if education is going to meet the needs of
people in the United States it must have a lifeblood of multicultural
content "in order to be sociologically relevant, philosophically ger
mane, psychologically material, and pedagogically apropos."

He feels

that the melting pot ideology has failed, and although it was recog
nized that America was culturally diverse, no national effort was made
to understand and accommodate the different cultural groups; in conse
quence, ethnic communities were maintained.

Even though many school

people and schools recognized a need for multicultural learning very
little was done for a long while, and Hunter indicates that education
cannot be relevant, meaningful or worthwhile for Indian children until

their education does include materials which are identifiable and eth
nically positive.
John Woodenlegs, former chairman of the Northern Cheyenne Tribe,
gives an uncomplicated, yet illuminating view of the needs of education
affecting Indian children:
We feel our children need education which gives the best
of both cultures. We feel many of the values of our past
Cheyenne society can still serve us well in this modern
world. We feel we need this to give us pride and under
standing .in our past, just as other Americans learn their
history for the same reason (Havighurst, 1970, p. 4).
According to Hunter (1974, p. 11) education in the United States,
in order to be relevant, must recognize the multicultural society in
which we live.

He states:

This is not a radical assertion but a corollary of fun
damental social educational axiom. To maintain and perpet
uate itself a society and nation must set forth education
as one of the essential institutions and systems to reflect
and administer to the diverse needs of their people. The
United States as a nation and society consists of many dif
ferent groups of people with many contributory cultural
patterns and products of behavior, all characterized by
individual and group diversities within systems of rela
tionships. The highly diversified and complex character
of this "nation-Society" sets forth its culturally plural
istic nature.
Helen Scheirbeck, former Director of the Office of American
Indian Affairs, in making reference to the American educational sys
tem said:
The system, it seems to me, has to reflect an understand
ing of local cultures and traditions which Indian people them
selves have conceptualized and adapted to meet the present way
of life. It must reflect an understanding of the past and a
recognition of the basic skills for survival in the present
society. It must identify, assess and teach the values and
concepts of Indian life which our communities and people want.
This will mean we do not teach compassion, but teach competi
tion as well (Scheirbeck, 1973, p. 5).

The desire for Indian culture programs to be included in the
schools' curriculum is becoming more prevalent (Havighurst, 1970).
Havighurst stated that two-thirds of the students interviewed expressed
a wish to have Indian history and culture included in the curriculum.
The study showed that while 86 percent of the parents interviewed
approved of the curriculum, there was a wide belief that the schools
generally ignored the Indian heritage and the most common suggestion
they made for improvement was to teach something about the tribal his
tory or culture.
In 1973, Havighurst and Fuchs said that education of Indian
pupils, viewed as a cross-cultural exchange bringing the many cultural
worlds in which people live, requires efforts by the school to teach
the dominant culture while recognizing the subcultures as being real and
viable.

For such tasks teachers need preparation in cultural awareness

and understanding, combined with attitude^ of respect for their pupils
and their parents.
Havighurst and Fuchs also indicated that while most students and
parents approve of their schools, there are a number of exceptions.

The

more negative criticisms tend to come from Indians and Indian communi
ties which have the greatest interaction with the urban white communi
ties and where Indian students are a minority in the school population.
They feel that this points to a growing concern for the special problems
of Indian education in integrated urban settings.
Bahr (1972) states that both Indian and white children are
deprived of information about an important aspect of Indian life, that
of the urban Indian.

He says that textbooks tend to reflect the domi

nant interests of professional academicians.

Hence, they have ignored
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the urban Indian.

He indicates that factual information is important

for both Indian and non-Indian children if they are to achieve a bal
anced perspective of Indian life.
The Indian thus feels like an alien in a strange country.
And the school feels it is its responsibility not just to
teach skills, but to impress the "alien" Indian with the
values of the dominant culture. Teachers, textbooks and curriculums, therefore, are programmed to bring about adoptions
of such values of American life as competitiveness, acquisi
tion, rugged individualism, and success. But for the Indian
whose culture is oriented to completely different values,
school becomes a source of much conflict and tension. He is
told he must be competitive, when home he is taught the value
of cooperation. At school he is impressed with the importance
of individual success, but at home the value of good interper
sonal relations must be emphasized (NACIE, 1974, p. 27).
Havighurst and Fuchs (1973) feel that by now the goals for In
dian education have moved toward maintaining respect for Indian culture
and the dignity of Indian peoples, while maximizing the capabilities of
students in the larger American society and economy.

However, curric

ulum efforts to support such goals have yet to be made on a large scale,
and there is yet to be an agreement on what the curriculum for Indians
should be.
The Native American Committee on Indian Education, recognizing
the need for multicultural education, has recommended that several
changes be made in schools to help reflect Indian culture.

Among

these are:
1.
2.
3.
4.

5.

Balanced and accurate representation of Indian culture
in American and world history,
A better understanding of the fact that American Indian
and Alaskan Native cultures are changing and not static,
Understanding culture value systems and world views,
Make curriculum changes that honor the value cultural
differences and deal with the pluralistic society in
America,
Bring about changes in teacher training through pre
service and inservice training programs or institutions
which utilize the original materials developed by the
Indian people (NACIE, 1974, pp. 399-400).
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One set of proposals for educators which seeks to respond to the
different cultures and conditions in varied ethnic communities has been
presented by Forbes:
Each school must be responsive to the need and interests
of the total community which it serves.
The school must concentrate upon the essential learning
and dispense with irrelevant attacks upon the cultural values
of minority groups.
All sectors of the community must have a voice in the edu
cational planning and policy making.
The cultural assets of the total community and the skills
of the minority group persons be utilized as a positive educa
tional force by the school.
The curricula of our schools should vary from region to
region in order to reflect the rich diversity of American life
(Forbes, 1973, p. 22).
According to Hunter (1974) never before in the history of this
country's education progress has there been a better and more opportune
time to revise our educational processes to emphasize and utilize the
multi-cultures in which this nature is so richly steeped.

There is no

other country in the. world which has the variety of culture and cultural
resources to which, we have access.
Several of the studies were rather inconclusive and it was recom
mended that further research be done in the same areas in order to formu
late concrete evidence.

One thread of collaboratory evidence did run

through most of the studies done with Indian children, even though the
studies may not have been done with the same objective in mind.

The

thread found in the research is that most of the problems involving
Indian youth eminate from problems in the home, cultural disadvantages,
language barriers and schools in which the particular needs of Indian
children and young people were not confronted.

It is this researcher's

opinion that education, in order to be successful in educating all our
nation's students, must be aware and concerned about the differences

do exist among its peoples.

President-elect of AACTE, John Dunworth,

in discussing the direction that education and teachers must go in
the future, said:
Tomorrow's teachers need as much knowledge and understand
ing for themselves and their society as they do for their sub
jects. They need to gain much insight to better appreciate
and accept the differences among human beings. They need a
value confrontation that will help shatter the complacency we
have so carefully nurtured. They need a thorough grasp of the
capabilities of modern technology as it relates to the learn
ing process. They need understanding of the political, eco
nomic, and social dynamics of our society, and the knowledge
and appreciation of other cultures in sufficient depth so as
to communicate effectively with all youths and adults, not
just those of similar background. And they need much more.
They need to be able to relate learning to the value struc
ture of the learner. They need to be relevant and to make
learning relevant to today's world. They need a strong com
prehension of effective instructional*strategy and organiza
tion. But above all they need commitment and courage (Dunworth, 1974, p. 10).

Criticism of Curricula
Several have indicated (Havighurst, 1970; NACIE, 1974; Chadwick,
1972, Bahr, 1972) that traditional curricula in the schools have not
necessarily been effective in motivating Indian children.

Olson (1971),

Bahr (1972) and Fisher (1972) cite the meaningless curricula perpetuated
by many school districts as contributing toward Indian educational prob
lems.

Olson suggests that often very little is even remotely pertinent

to the living conditions of Indians and that such curricula generate no
interest in learning and no motivation for achievement in the "academic
situation."
Engelking (1968) concludes that for educators the first step in
the education of Indian people is to try to understand the tradition out
of which the Indian developed.

But, he cautions that this is not enough

because traditions are constantly changing.

He feels that it is essential
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that educators learn about the condition, the beliefs and problems as
they affect Indian students today.

Yaz (1973) reinforces the need for

cultural diversity in his statement:

"Too often, to many prominent and

influential educators, equal education means the same without regard to
cultural, racial, linguistic or ethnic differences" (Yaz, 1973, p. 9).
Yaz also believes that the major fault of our educational system
is that it has attempted to teach children from varied ethnic backgrounds
in the same manner and fashion.

That is, using only Anglo-Saxon, middle-

class values, textbooks and curricula has left the minority child con
fused, bewildered, disenchanted and ashamed of the Indian culture.
Havighurst and Fuchs (1973) state that the overwhelming majority
of Indian parents they interviewed felt that the school was not doing any
thing to teach their children about their tribe's history or culture.

How

ever, very few believed that the school was attacking or downgrading it
either.

Most of the parents felt that the school simply ignored Indian

culture.

Also, their study in the Minneapolis area indicated that the

most common suggestion to the schools was- that they pay more attention to
the Indian heritage.

They also stated that the curriculum is accepted as

fixed and rarely analyzed.

Despite this, it is unlikely that Indian par

ents in urban settings where they are a minority want anything less for
their children than the same curriculum offered to other Americans.

If

there is a difference, it relates to their desire to have the schools,
their personnel and programs respect their identity as Indian people.
Havighurst and Fuchs further stated that most school educators
have expected Indian children to accomodate to styles of instruction and
curriculum which were not designed with reference to the special needs
or requirements of Indian youngsters.

Also, the complexities of
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cross-cultural education are imperfectly understood by most practi
tioners, and Indian communities have not really been involved in the
planning of their children's education.
Havighurst and Fuchs suggest education for Indians has been de
signed without reference to their particular interests and needs.

It

has been the same curriculum designed for non-Indian children, and where
it has not succeeded the Indian child has been criticized for not fit
ting the curriculum, rather than the curriculum criticized for not
fitting the needs of the Indian child.
NACIE (1974) conveyed that nothing underscores more the insen
sitivity of the present method of educating Indians than the lack of
bicultural materials in the curriculum.
Whiteman (1973) states that we must provide the Native American
student with an orientation consistent with his own background as well
as the opportunity to equate theory with practice by working with an
Indian community or Indian organization.

He must be allowed to develop

alternatives in seeking solutions to areas of concern which confront
the Native American in his home environment.

The curriculum, she

states, must be academically sound, but it must be responsive to and
reflective of the needs of its particular students and community.
Redbird (1972) suggests that Indian cultural integrity can be
preserved and the tragedy which Indian students experience can be done
away with by using teaching materials which reflect Indian culture and
history.

In order to make education more relevant for Indian students,

teachers will have to make use of resources such as speakers, in-service
programs, etc., and units which have been developed for teachers about
Indian culture.
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Indian writers Deloria (1973), Whiteman (1973), Wassaja (1974)
have been extremely critical of the educational systems in America
because they have failed to include fair appreciation of the Native
American's history and way of life.

They believe that the curricula

developed by the dominant society have failed to yield a fair and true
picture of the Indian and have neglected to recognize the Indian's
uniqueness.

They indicate that there are certain values attributed

to the Indian which are not characteristic of the Anglo, and vice
versa.

Hiller (1968), in his report, listed the value conflict which

exists between the two races and outlined the educational problems of
the Indian which often arise as a result.

He suggests that since the

public schools have historically been predicated on non-Indian values,
the Indian child experiences great difficulty in adjusting to his new
social setting.

Below are listed the values which have been attributed

to the Indian child as opposed to those which he is confronted when
entering school.
Indian Culture Values

Values Needed in School

1.

Cooperation

1.

Competitiveness

2.

Time not important

2.

Time consciousness

3.

Docileness

3.

Aggressiveness

4.

Live day-by-day

4.

Live for future

5.

Follow tradition

5.

Question tradition

6.

Live with nature

6.

Manipulate environment

7.

Live like others

7.

"Get ahead" of others

Berry (1969) believes that the lack of success with the curriculum
lends itself to negativism by the student.

Berry wonders if the student

who cannot succeed will believe himself to be inferior, as some people
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profess.

He suggests that the student may become part of the self-

fulfilling prophecy of "the Indian misfit."

Berry explains the

situation in the following manner:
The theory that if teachers and other members of the dominant
group are convinced that the Indian is inferior and incapable
of learning, such attitudes will be conveyed in various subtle
ways, a child will come to think of himself in the negative
way and set for himself lower standards of effort, achievement
and ambition. Thus, the teacher's expectation and prediction
that her Indian pupil will do poorly in school, and later in
life, become major factors in guaranteeing the accuracy of her
prediction (Berry, 1969, p. 34).
Engleking (1968), in recognizing the need for understanding of
Indian youngsters by educators and the need for a curriculum which
children could be more responsive, stated:
As educators, our first step is to understand the traditions
out of which these people (Indians) developed. This is not
enough, however, for the traditions are constantly changing.
It is essential that we learn about the conditions, beliefs
and problems as they exist today.
All of this basically says that communication implies all
those means by which we learn. Language is of course, the
most important key, but it is not the only thing. Visual per
ception, tactile sense, auditory discrimination of all that is
around the individual must be understood to some extent and be
communicated in a meaningful way. . . . However, in order for
them to have significance for the development of self-pride
and personal esteem, they must have meaning not only in the
traditional culture of the child, but, in the eyes of people
outside this framework (Engleking, 1968, p. 3).
NACIE (1974) reported that the special Subcommittee on Indian
Education was shocked to find that there was virtually an absence of
culturally sensitive materials in the schools it investigated.

It

stated that in many cases the materials used by the children either
ignored completely the contributions of Indians to society or pre
sented Indians in a stereotypic manner.
Robert Kennedy, chairman of the special Subcommittee on Indian
Education, stated that there is no quick and easy answer to education

36
for Indians, but it must be an education that no longer presumes that
cultural differences mean cultural inferiority.
In discussing the complexities of Indian education and the goals
which educators must take into consideration when planning curriculums
for Indians, Havighurst and Fuchs state:
In making judgments about the quality of the education of In
dians, researchers are frustrated by the fact that goals of In
dian education are not stated or clearly agreed upon. One goal
is competence in the contemporary economy; another goal is selfrespect and self-confidence; another is a secure attachment to
an Indian culture. To move closer to all these goals at once
requires a kind of education which cannot clearly be defined
(Havighurst and Fuchs, 1973, p. 353).
Chadwick (1972) adds that large scale improvements in Indian edu
cation will result from programs designed*to cope with the language
deficiencies, reduce cultural deprivation and alter negative concepts.

Criticism of Textbooks
According to NACIE (1974), stereotyping of Indians in textbooks
of the American schools has been common through the past century.

They

continue:
The manner in which Indians are treated in textbooks— one of
the most powerful means by which our society transmits ideas
from generation to generation— typifies the misunderstanding
the American public as a whole has regarding the Indian, and
indicates how misconceptions can become part of a person's
mind-set. After examining more than a hundred history text
books, one historian concluded that the American Indian has
been obliterated, defamed, disparaged, and disembodied. He'
noted that they are often viewed as subhuman wild beasts in
the way of civilization (NACIE, 1974, p. 23).
Havighurst and Fuchs (1973) concluded that the evidence that our
textbooks have neglected the Indian or distorted his role, characteris
tics and relationships with Americans is overwhelming.

The research,

writing, and production of scrupulously honest textbooks are necessary.
Without accurate materials, schools will be hampered in their efforts
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to correct the distortions that continue to feed ignorance and distrust.
They add that the informal climate of school regarding intergroup rela
tions, radio, television, commercial films, comic books, weekly maga
zines, local newspapers all impinge on the learning environment of the
child.

If educators wish to counteract the ignorance about Indians

that often comes through informal materials and which persists on the
street corners of society, they must be sensitive to materials used for
instruction.
Havighurst and Fuchs also indicated that there is little quarrel
with the view that the schools should prepare Indian youngsters to deal
with the larger society.

However, the absence of Indian cultural and

historical materials is viewed as a one-sided view of the real world.
After examining more than one hundred history texts, Vogel
(1968) concluded that the American Indians have been obliterated, de
famed, disparaged, and disembodied, and that the notion of blood
curdling, perilous, massacring savages is quite common. ■ He also stated
that a study made by the University of Idaho found similar results—
with Indians being presented as backward, sly, vicious, barbaric, super
stitious and destined for extinction.
NACIE reported in 1968 that the National Congress of American
Indians passed a resolution which urged all educational agencies and
organizations to remove all materials that were prejudicial in nature
to American Indians.

They further recommended that there be a strong

effort to replace such information with valid information which repre
sents Indians as they really were and are.

Such materials will improve

the public reactions to Indians and create an increasing sense of pride
to the Indian people themselves.

But this recommendation was not new.
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The Grand Council of Fire of American Indians, formed in 1928 by Indians
living in Chicago, criticized literature which was being used in the
schools as not being fair or accurate (Costo, 1970).
In 1969 (Harkins, 1972) a test was given in twenty-one schools
in Bloomington, Minnesota, involving several hundred students to find
out their knowledge of Native Americans and investigate their preju
dices.

The study concluded:

We began to realize, as a result of this survey, and other
research, that even where very effective classroom resources
exist for the teaching of American Indian history and cul
ture, the benefits of these resources would be badly under
mined by other forces operating to diminish the impact of
the classroom, e.g., family influence, peer groups, media,
poor teachers (Harkins, 1972, p. 6).
Steele (1974) said the textbooks and materials used in teaching
Indian children must emphasize and reflect the positiveness of the
Indians and their contributions to this country.
The American Indian Historical Society, after reviewing three
hundred textbooks used in the public and federal schools, commented
that not one could be approved as a dependable source of knowledge
about the history and culture of the Indian people in America.

Most

of the books were, in one way or another, defamatory to Native Ameri
cans.

Most contained misinformation, distortions, or omissions of

important Indian history (Costo, 1970).
Hanson pointed out a situation observed in some Minnesota
schools:
. . . precious little contemporary information about living,
breathing American Indians is apparently being provided in
the schools. . . . It is this absence of contemporary mate
rials, which combined with overgeneralized, often demeaning,
and under-elaborated historical materials which sets the
stage for a new round in the old cycle of myth creation and
maintenance about the American Indian. When problems of
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poor teacher preparation, or inadequate teacher attitudes
are added, together with the often negative influences of
family, media, and peer groups, the picture is generally
depressing (Hanson, 1970, p. 37).
Bahr (1972) indicates that both Indian and white children are
deprived of information about increasingly important aspects of Indian
life because textbooks have tended to reflect dominant interests of
professional academicians.

Hence, they have ignored the urban Indian.

He points out that factual material about current Indian life is impor
tant for both Indian and non-Indian children to achieve a balanced per
spective about Indians.
There has been a great deal of criticism of how Indian history
has been taught (NACIE, 1974; Costo, 1970; Bahr, 1972).

In a guide for

teaching teachers about Indians in the state of Idaho (Engleking, 1968)
stated that teaching about Indians has been done without consideration
for the uniqueness of differences in their history.

The author points

out that very little attention has been given to the fact that Indians
are very different in their spoken tongue as well as in their mores,
problems, life styles and religion.

He suggests, however, that most

contemporary Indians experience the same problems, and that these prob
lems stem from the fact that Indians are a minority group in a rapidly
and highly competitive culture.

Engleking continues:

In some instances American Indians have become lost in the
changes of a way of living that never was their own. They
have become simultaneously the living survival of the roman
tic figure in the past of a young nation struggling to develop
a tradition, a cultural heritage, and at the same time the sav
age villain that killed and burned. The way of life that had
meaning for the Indian is gone. His continual contact with the
mainstream of American life makes him feel inferior and somehow
left out. He is ill-prepared to move into this foreign world
and circumstances make it impossible for him to be what he once
was. He is the individual caught between his traditional values
and those values that others seem to demand him to have. The
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first step in the chain of events that can help him find him
self is a sense of personal identity and pride (Engleking,
1968, p. 2).
NACIE (1974) recommended that the public school systems with
Indian children have a curriculum of Indian studies to improve Indian
education.

They also feel that, even if a public school does not have

one Indian student, it should provide the non-Indian students with
Indian culture and appreciation classes to improve and educate the
general populace about Indian people and remove stigmas and stereo
types that now exist in the minds of our young people.

Literature Related to the Attitudes and Self-Concepts
of Indian Students in Regards to Their Educational
Environment
The attitude which the Indian student possesses about himself
and what he is doing is an extremely important determinant of success
of Indian children (Chadwick, 1972).

The attitudes of Indian children

are formulated by what they know (in some cases, by what they think
they know), what they have learned and the experiences they have had.
They formulate their biases from conclusions formed from the experi
ences they have had.

Consequently, their attitudes may be positive

or negative, depending upon the information they have at hand.
NACIE concludes that many school administrators and teachers
consider Indian children inferior to white children, and thus expect
them to fail, both in school and in life.

Other conclusions which

NACIE reports to be contributory to negative attitudes held by Indian
students are:
1.

2

.

An anti-Indian attitude is often prevalent in white com
munities in which Indians receive public school education,
Many school districts relegate Indians to the lowest level
in their tracking system,
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3.

4.

Indians are often promoted each year regardless of grades
just so they can be kept in school, thus assuring the
local district of receiving Federal aid because of the
presence of Indian children. One public school district
goes as far as to falsify Indian achievement-test results
because the students were so far behind the national norms
that "it just wouldn't look good," and
Teachers and administrators are often insensitive to
Indian values and ignorant of Indian culture (NACIE, 1974,
p. 149).
Yaz (1973), in reference to the importance of positive attitudes

and self-esteem, says that to be relevant, education must be designed to
provide an atmosphere which facilitates a positive self-identity and
self-concept for every student in school.

He adds that we can teach all

the facts and knowledge necessary for a person to perform a particular
function, but If the person has a personality problem, chances are he
will fail.
Dreyer, in discussing the importance of a positive self-image,
related the importance of positive self-esteem as related to school
achievement.

He says:

A student who does well in school usually has a positive
"self-image and higher "self-esteem'-' than others do who
have less success in school. Similarly, a student who
has high "self-esteem" is likely to have a level of
achievement in school tasks (Dreyer, 1970, p. 22).
Coleman included, as part of student questionnaires, self-report
items to measure such attitudes as "interest in school, pursuit of read
ing outside school, and self-concept."

His observations were:

. . . that whatever measure is chosen, the attitudinal
variables have the strongest relation to achievement.
It is, of course, reasonable that self-concept should
be closely related to achievement, since it represents
the individuals estimate of his own ability (Coleman,
1966, p. 320).
Wassaja (1974) indicated that there are many reasons why Indian
students do or do not continue in school, attitudes and relevancy being
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just two.

A study completed by educational teams

at the White Shield

School in North Dakota found a high rate of failure among Indian chil
dren.

Part of the problem was because the work was highly textbook

oriented and the students did not feel the materials to be relevant,
but the principal said the majority of the Indian students had cultural
values that were often in conflict with those of the non-Indian, and
they did not place the same importance on material things as did the
white students.

He also said the school's goals were more compatible

with values held by the non-Indian students which resulted in nega
tivism and questions of relevancy about the curriculum.
Wassaja (1974) suggested that a contributory factor in negative
attitudes of the Indian child in school is that he has not had positive
role models to follow within his cultural group, i.e., teachers and
administrators, as well as other professional people.

Those models

which he has been exposed to at home have many times not exhibited the
most desirable traits, and those models which he has been exposed to
in his school environment have been in opposition to his cultural
upbringing. There is a great need for role models in education from
which the Indian student can draw pride and identification.
Joseph Hoptowit, Principal of the American Heritage High School,
an alternative high school in Seattle, Washington, said that Indians do
not drop out of school, they are pushed out because the Indian student
cannot acquire a positive image and cannot see it as worthwhile to pur
sue the education he is offered.

Mary Hillaire, an Indian studies

instructor at Evergreen State College, said, "The main aim of Indian
education is accessibility without forcing of a cultural program.
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There must be alternatives which recognize self-determination and selfrespect for Indians" (Wassaja, 1974, p. 5).
The main problem which confronts ethnic groups, and educators,
too, Is the elimination of false concepts and misunderstandings concern
ing those members belonging to a culturally different group (Bryde, 1974).
Too often the negative aspects of culturally different groups are well
known; positive aspects of the same group are either ignored or unknown.
This problem is magnified by members of the dominant group who are pre
judiced or hold attitudes of indifferences to the problems of the minor
ity group.

In some cases, members of the culturally different groups

become entangled in psychological as well as social psychoses in trying
to escape "undesirable" cultural attachments or stigmas which their par
ticular race might harbor; therefore, negative attitudes about their
environment may result.
Bell (1970) reported that even at a very early age children have
absorbed a variety of influences which have helped them formulate a nega
tive image of American Indians.

This image may come from apparently

innocent sources such as toys, books, wearing apparel, nursery rhymes,
television, cartoons and commercials.

Because pre-school children are

not educated in a formal environment, their attitudes are shaped in a
rather random fashion.

Nevertheless, according to many scientists, the

development or racial prejudice may begin at a very young age.

Songs

sung by one's mother, many times quite innocently, such as "Ten Little
Indians," or games like "Cowboys and Indians," where the Indians are
always the bad guys have a great deal to do with shaping one's image
of the American Indian.
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Dreyer and Havighurst (1970), however, found that an investiga
tion of the "adolescent crises" hypothesis revealed that the Indian
student's "self-esteem" did not drop significantly from pre-adolescent
to adolescent years for most groups and tended to increase slightly
during adolescence, while the non-Indian control group decreased
slightly in "self-esteem" over the years from ages 8-17.
Researchers have indicated that this seems to be the case, not
only in achievement, but also in attitudes and desire to remain in
school; as the child progressed through the grades, the more negative
attitudes developed.

Miller (1968) concluded that there appeared to

be a consistent, positive relationship between low cultural, economic
and social levels, and factors such as low achievement, low intelligence,
high alienation, negative attitudes toward school, and less vocational
maturity.
Harkins and Woods (1970) reported that there were several things
that contributed to attitudes of Indian children in the public schools.
Harkins concluded:
We feel the findings of this survey essentially validate
the assertions of the Indian Education Subcommittee report,
some of which we quoted at the beginning of the report.
These assertions by the Indian Education Subcommittee state
clearly that the affective and factual picture of the Ameri
can Indian presented tend to be uncomplimentary and inaccu
rate. What is more important about this survey's findings
is even where comparatively well-developed "factual" knowl-*
edge of the American Indian exists in the classroom the
positive impact of this knowledge is greatly mitigated by
a host of unfortunate emotional sets, and glib, sometimes
uncomplimentary over-generalizations (Harkins, 1970, p. 36).
Dreyer, in his study, does not seem to be as sure about the wide
spread negativism among Indian students as does the National Advisory
Council on Indian Education, he suggests:
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In addition to these "post-hoc" interpretations, it is
useful to note that this study did not find evidence to
support the often made remarks about the Indian students
being mal-adapted, "alienated," or negativisitc. The Indian
students do not appear to view school achievement, for exam
ple, the same way as most studies report that white students
do; however, the Indian students did not appear to be "alien
ated" from school so much as directed towards other activities
and values which have not been clearly defined. In a similar
way, the measures of Indian and white culture used in this
study showed that the negative feeling about white culture,
which appeared to be slight, were not so important as the
Indian student's feelings of positive regard for Indian cul
ture (Dreyer, 1970, p. 30).
Havighurst in his study seems to agree with Dreyer (1970) about
attitudes possessed by Indian children.

Havighurst, in testing thou

sands of Indian children from Alaska to South Carolina, seems to dis
agree with literature which indicates the Indian student has a negative
concept about himself and his future.

His measures of self-esteem

indicated that Indian youth score about the same as non-Indian youth
of similar socioeconomic status.

He indicates that attitudes of urban

Indian children fall slightly below reservation and rural groups.

He

concluded from his study:
Our conclusion is that the majority of young Indian people
in the communities we have studied are fairly well adjusted
persons. They think well of themselves, and they have about
the same attitude toward school and toward their teachers that
non-Indian students in the same kinds of communities have.
They do not achieve as well in achievement tests in the school
subjects as do the white students, but this is due more to the
socio-economic position of their families than to some possible
personality disturbance (Havighurst, 1970, p. 12).
However, he did report that although Indian students had about
the same problems as other students of the same socioeconomic group,
their problems were complicated by the fact that they were Indian.
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Summary
The review of literature indicates that more and more Indians
are moving to our nation's cities and the problems they are experienc
ing are diverse and complex, ranging from inadequate education to lan
guage difficulties.
The public schools will have to assume a major role in educat
ing Indian students because of the increasing influx of Indian students
to the urban centers.

The urban schools will have to be aware of the

major problems which Indian students face in the urban schools, but
they may have difficulty identifying the Indian students with whom they
will be working since many Indians do not have Indian "characteristics"
nor do many wish to be identified as Indian.
Among the other problems experienced by the urban Indian stu
dent are lack of facilities, inadequate curricula, inadequately trained
teachers, language difficulties, cultural deprivation and negative selfconcept.

The latter three seem to be the most important in determining

the outcomes of educational failure.
Many educators agree on the need for multicultural curricula in
our nation's schools.

There are those who feel that Indian studies

courses must be included even though there may not be one Indian in a
classroom, since multicultural education is needed in order to give all
students a balanced perspective about life in America.
Indian educators and interested non-Indian educators feel that
America's schools have not portrayed the Indian accurately or fairly
in school textbooks and related literature.

There must be more effort

on the part of schools to obtain literature which will give Indian
youngsters a positive attitude about his heritage.
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There are mixed reactions about the extent to which negative
attitudes and low self-esteem persists among Indian students.

There

are those who feel that the attitudes and self-concept of Indian stu
dents in our schools are extremely negative and are affecting their
school performance.

Others feel that there is very little difference

in the attitudes of Indian and non-Indian students, at least not as
much as "popular" theories would indicate.
More than any other institutions that we have, the educational
systems have the opportunity to bring about greater harmony among mem
bers of various social-ethnic groups (which is sorely lacking in this
country) by developing positive mental images in the minds of young.
It is this writer's belief that it would be unrealistic to envision
a nation which is totally without prejudice, bias and bigotry but
there is an excellent opportunity in America with our educational
system to develop cross-cultural appreciation and understanding.

It

is imperative that those of us involved in education become aware of
the differences which exist among the children and the communities
in which we serve.

Education cannot continue to fail those young

sters who do not have the same beliefs, backgrounds or customs as do
non-Indians.

Seifer (1973) makes the statement which, if adhered to,

would eliminate many of our social and educational ills.

He says each

child should find in course materials what would help him identify
with the whole national, historical and cultural pattern, with justi
fiable pride in the contributions made by his group or individuals
from it.
In retrospect, it would seem that the problems of Indians in
education are many and varied, although they are difficult to separate.
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At times the task seems insurmountable, and many times it is filled
with contradiction, depression and many times confusion.

To the

anxious it would appear that the movement is progressing much too
slowly, and for them it might be.
happening much too rapidly.

To the cautious, change may be

But, for one who has seen the change

in Indian education and the tremendous progress which has occurred
for Indian people, this researcher is grateful for what has already
taken place and looks forward with a great deal of anticipation and
optimism for what lies ahead.

CHAPTER III

DESIGN AND PROCEDURE

The purpose of this investigation is to determine (1) the atti
tudes that Indian children in the Grand Forks Public Schools have about
themselves as Indian, as measured by the Native American Self-Concept
and Attitude Inventory; (2) how much information Indian children in the
Grand Forks Public Schools have about Indian culture, as measured by
the Native American Culture Knowledge Inventory; and (3) the attitudes
that Indian children in the Grand Forks Public Schools have about school
in comparison to a matched sample of non-Indian children, as measured by
the School Sentiment Index.
This chapter presents a short background of the study, informa
tion on design, the procedures in collecting the data arid the hypotheses
to be tested.

A Context
During the 1974-1975 school year, the Grand Forks, North Dakota
Public School System engaged in a curriculum assessment project related
to Title IV of the Indian Education Act.

The principal objectives of

the project were:
1.

to examine the goals of American Indian education
Grand Forks schools;

2.

to ascertain the extent to which goals are being accom
plished by examining such variables as teaching strate
gies, instructional materials, student knowledge of their
culture, and parental knowledge and support of programs;
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3.

to develop strategies for reforming and expanding the
curriculum offerings depending upon need, and to make
recommendations for innovative and experimental pro
grams , and

4.

to assess the need for in-service training for teach
ers and administrators.

An Assistant Principal at one of the junior high schools was
appointed Director of the Project and was expected to work closely
with-the Assistant Superintendent of Schools, since the latter has
responsibility for curriculum development within the district.

A

parent advisory committee, made up of parents of Indian children, was
organized early in the project in order to provide information, give
approval and make recommendations for this project.
Two Indian persons, this researcher and another graduate stu
dent, were selected to conduct studies relating to the project.

This

researcher elected to carry out the research about student attitudes
toward school and their knowledge of Indian culture.
A principal objective of the research for the Grand Forks
School System was to determine whether there was a particular need to
modify its existing curriculum to include various courses or units
relating to American Indians.
Teachers, counselors and principals were asked by the Project
Director to prepare a list of American Indian students in grades K-12.
The teachers were asked to do this without "calling attention to these
students in any awkward way."
The following procedures prevailed:

(1) students that "looked

like" they were Indian were approached privately and asked if they were
Indian and wished to be listed for the purpose of the Title IV Btudy
(2) if a student had an Indian name (e.g. Swift Eagle, Standing Elk),
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it was reasonably safe to assume that he or she might be Indian and was
placed on the list; (3) students were included if they wished to be
known as Indian.

Teachers were asked to explain the project to their

classes and requested students who identified as Indians and wished to
be a part of the study to let them know privately.
Through this process 130 individuals were identified as Indian.
Out of the 19 schools in the Grand Forks School System, 16 schools were
used because they had Indian students included in their enrollment
(Appendix A ) .
Such a process is less than precise.

The researcher is con

vinced that the Indian population in the schools is larger than that
identified.

In several cases, some children within a particular family

were on the list and others were not.

In one case, involving twins,

one wished to be part of the study and identified as an Indian; the
other did not wish to be identified as Indian.

Given the researcher’s

background and close affiliation with the largest North Dakota reserva
tion, there was personal knowledge of several Indian families with chil
dren in the Grand Forks schools.

Many of these children did not appear

on the list because they did not "look like" Indians or because they
did not, in the setting, choose to be identified as Indian.

Several

of the very young children, grades K-l, who were identified as Indian
by the teachers had no awareness of whether they were or were not
Indian.
It might have been useful to have begun with an accurate count
of all Indian students in the schools.

Because of the law which for

bids requiring anyone to identify his race or cultural background,
rather imprecise means for gathering this information must be drawn
upon.
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Design and Procedure
There were 130 Indian students identified as Indian by the
schools.

Of the 130 Indian children identified, 118 were tested.

Twelve of those on the original list were not tested:

eight because

of absence, three who indicated at the time of the testing that they
"were not Indian," and one who just did not want to participate.
One hundred and thirty non-Indian students were selected by
random sample for use in the School Sentiment Index evaluation.

They

were selected from the same homerooms as the Indian students and were
selected in alphabetical order as their name appeared either before
or after, on an alternating interval, the Indian student on the class
roll.
The Native American Self-Concept and Attitude Inventory was
given to the 118 Indian students comprising the sample.

Forty-four

students in grades K-3 x^ere given the lower level form and 74 students
in grades 4-12 were given the upper level form.

The primary level

instrument was read to the student by this researcher and the students
responded on a specially prepared answer sheet (see Appendix F).
One hundred and eighteen Indian students in grades K-12 were
given the Native American Culture Knowledge Inventory.

The primary

level of the Inventory was given to 44 students in grades K-3, and
the upper level to 74 students in grades 4-12.

The foregoing were

conducted in small groups of never more than six students at one
sitting.
The School Sentiment Index was given to 118 Indian and 118 nonIndian students in grades K-12.

The original non-Indian population

selected at random was reduced to 118 to match precisely the number of
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Indian students tested.

Sixty-eight students (K-6) completed the primary

form, 39 students (7-9) completed the intermediate form, and 11 students
(10-12) completed the secondary form.
All of the foregoing evaluations occurred during the period of
February 24, 1975, through March 14, 1975.
Structured interviews were conducted with 28 of the Indian stu
dents in grades 5-12.

Students to be interviewed were selected randomly

with the following division:

five from high school, fifteen from the

junior high and eight from the fifth and sixth grades.

The interviews

were conducted during the period of March 17, 1975, through March 21,
1975.

Each interview was conducted within a half-hour period.

Instruments
Instruments were needed to determine how the Indian students
felt about being a minority in the Grand Forks Public School System.
Because of the areas in question— i.e., attitudes, culture, etc., and
the problems of finding appropriate instruments that had been developed
and used in many settings, the researcher decided to use the Native
American Self-Concept and Attitude Inventory and the Native American
Culture Knowledge Inventory which he developed.

The School Sentiment

Index, which is a commercial Inventory, seemed appropriate for the
comparative aspect of the study.

The latter provided a base for deter

mining whether the attitudes of Indian children toward a number of
school related issues were similar to or different from attitudes of
non-Indian students attending the Grand Forks schools.
Many inquiries were made of various institutions and colleges
around the country in order to obtain samples of instruments which
would be of value in developing the two self-constructed instruments
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(Native American Self-Concept and Attitude. Inventory and the Native
American Culture Knowledge Inventory).

Several sample instruments

were, received but none would exactly fit this unique study.

They

were either too broad or too restrictive in design to be of use (e.g.
"Montana is a racist state," or "Even if I weren't married I could
never consider marrying a non-Indian.")

However, many were worthwhile

in that they indicated which type of questions were being asked Indian
children to determine attitudes.

Native American Self-Concept
and Attitude Inventory
The instrument designed for testing attitudes— the Native
American Self-Concept and Attitude Inventory— raises questions which
deal with the student's attitude about being Indian in a school serv
ing principally non-Indian students (see Appendix E ) .

Two levels of

the Native American Self-Concept and Attitude Inventory were used,
one to be given to students in K-3 and the other for students in
grades 4-12.
The following (Table 1) summarizes internal consistency and
reliability of the Native American Self-Concept and Attitude Inventory.
Cronbach's Alpha (a), which is Likert's equivalent of Kuder-Richardson's
Formula 20(K-R 20), was used to determine internal consistency and reli
ability of questions appearing in the Native American Self-Concept and
Attitude Inventory.

56

TABLE 1
INTERNAL CONSISTENCY AND RELIABILITY FOR THE NATIVE AMERICAN
SELF-CONCEPT AND ATTITUDE INVENTORY

Reliability

Grade

K-3

.78

4-6

.64

7-9

.70

10-12

.61

Native American Culture
Knowledge Inventory
Several instruments were obtained to determine questions for
the Native American Culture Knowledge Inventory, but the tests were
either too difficult for the level of students in this study or were
too restrictive and provincial since they contained questions which
only members of a certain tribe or group from a particular geographical
area could respond to correctly (e.g. "What is a Che-Che Man?" or "The
major break down of authority of the 'tribal council is. . .").

Because

of the tremendous diversity in backgrounds of the students and their
varied tribal and cultural affiliations, it was quite difficult to
devise an instrument which, would be common to all youngsters.

Some

of the students were transient because their parents were in the Air
Force; some of the students had lived previously on an Indian reserva
tion; others had never been to a reservations.

There were students

who felt strongly about their tribal identity and there were others
who gave it very little thought.
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The problem, then, was to devise an instrument which would mea
sure knowledge of Indian culture possessed by the Indian children.

In

turn it was hoped that the result of the evaluation would assist the
researcher in making recommendations for curriculum modification to
the Grand Forks School System.
After reviewing as many sample instruments as could be obtained,
the researcher proceeded with the development of the instrument, writing
questions which were not restrictive and provincial and were not so
ambiguous as to make interpretation difficult (e.g. "I think most
Indians prefer to live in the cities").

Questions were developed which

this researcher believed to be a fair indication of knowledge about
Indian culture.

For example, should an Indian student be expected to

know that there was an Indian Vice-President named Charles Curtis in
the Hoover Administration, or would it be more fair to expect him to
know that the Navajo tribe does not officially reside in the state of
North Dakota?

The latter, from the point of view of this researcher,

seemed more reasonable.

Questions of this kind were, therefore,

selected in order to indicate to the researcher the amount of knowl
edge about Indian culture possessed by the Indian students and to pro
vide a basis for making a recommendation to the Grand Forks Public
Schools concerning possible modification of the present curriculum
to include Indian studies courses and units.
Two levels of the Native American Culture Knowledge Inventory
were developed:

one for grades K-3, which would be read to the chil

dren by this researcher, and one for grades 4-12, which would be read
by the students themselves.

The researcher had to give special atten

tion to determine if there were students in grades 4-12 who might be
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having reading problems so that the evaluation might be read to them if
It was necessary.

On several occasions the researcher noticed that the

student was not able to comprehend the questions because he was not able
to read well enough to understand what was being asked; therefore, the
researcher read the questions to the students.
The following (Table 2) includes internal consistency and reli
ability factors for the Native American Culture Knowledge Inventory.
Cronbach's Alpha (a), which is Likert's equivalent of Kuder-Ricaardson's
Formula 20(K-r 20), was used to determine internal consistency and reli
ability of questions appearing in the Native American Culture Knowledge
Inventory.

TABLE 2
INTERNAL CONSISTENCY AND RELIABILITY FOR THE NATIVE AMERICAN
CULTURE KNOWLEDGE INVENTORY
Grade

Reliability

K-3

.78

4-6

.64

7-9

.70

10-12

.61

School Sentiment Index
The third instrument administered was the School Sentiment
Index (lOXa , 1970) developed by the Instructional Development Exchange
from Los Angeles, California.

The School Sentiment Index is used as

an attitude measuring instrument.

This index assesses the learner's

(1) attitude toward school and (2) self-concept.

The index is
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divided into'five sub-scales.
1.

2.
3.

4.
5.

These are:

Teachers, e.g., one's objective feelings about teacher
behavior with respect to mode of instruction, authority
and control, and interpersonal relationship of teacher
to pupil;
School Subjects, e.g., one's differential attitudes
toward various commonly taught school subjects;
School Structures and Climate, e.g., one's attitude
toward his school as social center, a rule-making and
rule-enforcing entity, and an extra-curricular oppor
tunity system;
Peers, e.g., one's feelings regarding the structure of,
and climate relationships within, the peer groups;
General, e.g., one's general orientation toward school
independent of particular school (Safford, 1970, pp.
25-35).
One purpose of the study was to determine whether there was a

difference in the attitudes held by the Indian children and the atti
tudes held by the non-Indian children.

And, if there was a significant

difference in attitudes between the two groups, in what areas did the
difference exist and at what age level did different attitudes tend to
be most dominant.
The School Sentiment Index was administered at three different
levels:

primary, K-6; intermediate, 7-9; and secondary, 10-12.

The

instrument which was used for grades K-6 was read to the children and
they responded by indicating either true or untrue on a standard
answer sheet provided by the researcher.

A special ansx^er sheet was

developed for the youngest children (K-3).

A smiling face indicated

a response of "true" and an unsmiling face indicated a response of
"untrue."

The 7-12 group read and answered their questions inde

pendently.
Since the instrument was used on a group basis only, reliabil
ity at the individual level is not considered herein.
of the instrument follows.

Basic parameters
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Validity of these instruments is a special consideration since
they were first published in 1970.

These instruments were developed by

a group including MacNeil and Popham at the Instructional Objectives
Exchange as a result of the contract between IOX and representatives of
seventeen state Title III programs (IOX„,
1970).
a

The IOX staff surveyed

all of the major attitudes toward school and self-concept measures
available and developed the instruments.

Internal reliability and con

sistency for the School Sentiment Index (Tables 3-9 was determined by
using Cronbach's Alpha, which is Likert's equivalent of Kuder-Richardson
Formula 20(K-R.*20).
Table 3 indicates internal consistency and stability of the IOX
instruments as reported by Popham (1972).

Table 4 gives internal con

sistency and reliability of the School Sentiment Index for high school
students, both Indian and non-Indian, using five sub-scales.

Table 5

indicates internal consistency and reliability of the School Sentiment
Index for high school students both Indian and non-Indian, utilizing
seven sub-scales.

In Tables 4 and 5 the Learning subscale has a reli

ability index of -.18 and the General subscale has a reliability of
-1.45.

In regard to the Learning subscale, this negative reliability

implies almost random response on the part of the Indian students.

On

the other hand, the General subscale reliability index of -1.45 not
only shows a random response pattern but also a low standard deviation
on this item for Indian students.

These reliability values preclude an

additional interpretation of the Indian student's response to these
subscales.

Table 6 indicates internal consistency and reliability of

the School Sentiment Index for grades 7-9, with both Indian and nonIndian students, using five sub-scales.

Table 7 indicates internal
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.TABLE 3
INTERNAL CONSISTENCY AND STABILITY OF COEFFICIENTS OF THE IOX
INSTRUMENTS AS REPORTED BY POPHAM (1972)

Internal
Consistency
Index r

Test-Retest
Stability
Index r

School Sentiment Index (Primary)
Teacher
Subject
Structure
Peer
General
Composite

.62
.49
.48
.42
.70
.72

.61
.68
.55
.35
.85
.87

School Sentiment Index (Intermediate)
Teacher
Learning
Structure
Peer
General
Composite

.71
.71
.47
.54
.73
.80

.77
.63
.70
.73
.90
.83

.88

.49

.73
.71
.76
.68
.77
.71
.79

.68
.65
.81
.62
.64
.71
.68

School Sentiment Index (Secondary)
Total
Teacher
Mode of Instruction
Authority and Control
Interpersonal Relationships
Learning
School Social Structure and Climate
Peer
General
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TABLE 4
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
HIGH SCHOOL (INDIAN AND NON-INDIAN) 5 SUBSCALES

Internal Consistency Index £
Indian
Non-Indian

Teacher
Learning
School Structure and Climate
Peer
General
Total

.71
-.18
.60
.42
-1.45
.80

.87
.04
.61
.48
.63
.92

TABLE 5
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
HIGH SCHOOL (INDIAN AND NON-INDIAN) 7 SUBSCALES

Internal Consistency Index £
Indian
Non-Indian

Teacher
]tfode of Instruction
Authority and Control
Interpersonal Relationships
Learning
School Structure and Climate
Peer
General
Total

.70
.51
.07
-.18
.60
.42
-1.45
.81

.71
.39
.74
.04
.61
.48
.63
.92
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TABLE 6
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
GRADES 7-9 (INDIAN AND NON-INDIAN) 5 SUBSCALES

Internal Consistency Index £
Indian
Non-Indian

.82
.29
.67
.45
.70
.88

Teacher
Learning
School Structure and Climate
Peer
General
Total

.90
.43
.72
.40
.80
.94

TABLE 7
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
GRADES 7-9 (INDIAN AND NON-INDIAN) 7 SUBSCALES

Internal Consistency Index r
Non-Indian
Indian

Teacher
Mode of Instruction
Authority and Control
Interpersonal Relationships
Learning
School Structure and Climate
Peer
General
Total

.64
.63
.60
.29
.67
.45
.70
.88

.80
.81
.67
.43
.72
.40
.80
.94

consistency and reliability of the School Sentiment Index for grades
7-9, with both Indian and non-Indian students, using seven sub-scales.
Table 8 gives internal consistency and reliability for the School
Sentiment Index for grades 4-6, with both Indian and non-Indian stu
dents, using five sub-scales.

Table 9 indicates internal consistency
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and reliability of the School Sentiment Index for grades K-3, with
both Indian and non-Indian students, using five subscales.

TABLE 8
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
GRADES 4-6 (INDIAN AND NON-INDIAN) 5 SUBSCALES

Internal Consistency Index r_
Indian
Non-Indian

.57
.47
.48
.36
.72
.83

Teacher
Learning
School Structure and Climate
Peer
General
Total

.64
.66
.31
.19
.51
.71

TABLE 9
INTERNAL CONSISTENCY AND RELIABILITY SCHOOL SENTIMENT INDEX
GRADES K-3 (INDIAN AND NON-INDIAN) 5 SUBSCALES

Internal Consistency Index r
Indian
Non-Indian

Teacher
Learning
School Structure and Climate
Peer
General
Total

.22
.44
.18
.14
.42
.50

.03
.44
.05
.20
.50
.58

In relation to the School Sentiment Index, a number of hypoth
eses were tested.

The first set of hypotheses (1-5) is related to the

five subscales of the School Sentiment Index, namely (1) Teacher, (2)
Learning, (3) School Structure and Climate, (4) Peer, and (5) General.
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The hypotheses follow:
Hypothesis 1 .

There is no significant difference in measured

attitudes toward Teachers between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 2.

There is no significant difference in measured

attitudes toward Learning between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 3 .

There is no significant difference in measured

attitudes toward School Structure and Climate between the Indian and
non-Indian students at the grade levels tested.
Hypothesis 4.

There is no significant difference in measured

attitudes toward their Peers by the Indian and non-Indian children at
the grade levels tested.
Hypothesis 5 .

There is no significant difference in measured

attitudes toward school in General betx<reen the Indian and non-Indian
students at the tested grade levels.
The second set of hypotheses (6-13) are related to the seven
subscales of the Index, namely (1) Teachers, (2) Mode of Instruction,
(3) Authority and Control, (4) Interpersonal Relationships, (5) Learn
ing, (6) School Structure and Climate, (7) Peer, and (8) General.
Hypothesis 6.

There is no significant difference in measured

attitudes toward Teachers between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 7.

There is no significant difference in measured

attitudes toward Mode of Instruction between Indian and non-Indian
students at the grade levels tested.
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Hypothesis 8 .

There is no significant difference in measured

attitudes toward Authority and Control between Indian and non-Indian
students at the grade levels tested.
Hypothesis 9.

There is no significant difference in measured

attitudes toward Interpersonal Relationships between Indian and nonIndian students at the tested grade levels.
Hypothesis 10.

There is no significant difference in measured

attitudes toward Learning between the Indian and non-Indian students
at the grade levels tested.
Hypothesis 11.

There is no significant difference in measured

attitudes toward School Structure and Climate between the Indian and
non-Indian students at the grade levels tested.
Hypothesis 12.

There is no significant difference in measured

attitudes toward their Peers by the Indian and non-Indian children at
the grade levels tested.
Hypothesis 13.

There is no significant difference in measured

attitudes toward school in General by Indian and non-Indian students
at the grade levels tested.

The Interview
In addition to the three formal instruments, the researcher also
used a structure interview (see Appendix G).

Thirty questions were de

veloped to determine if there was any pertinent or valuable information
which might be solicited in this manner or which might prove to be useful
and would not otherwise be obtained.

A random sample was utilized to ob

tain the desired population to be used in'the study.

Twenty-eight stu

dents from grades 5-12 were used as part of the interview portion of the
research.

CHAPTER IV

THE FINDINGS

The purpose of this investigation is to examine (1) the atti
tudes that Indian children in the Grand Forks Public Schools have about
themselves as Indian, as measured by the Native American Self-Concept
and Attitude Inventory; (2) how much information Indian children in the
Grand Forks Public Schools have about Indian culture, as measured by
the Native American Culture Knowledge Inventory; and (3) the attitudes
of Indian children in the Grand Forks Public Schools have about school
in comparison to a matched sample of non-Indian children, as measured
by the School Sentiment Index.

Sources of Data
Answers to questions posed earlier were sought using the follow
ing instruments to gather data:

(1) The Native American Self-Concept

and Attitude Inventory, (2) The Native American Culture Knowledge
Inventory, and (3) The School Sentiment Index.

Analysis of Data Obtained from
the Native American Self-Concept
and Attitude Inventory
The first question examined is:

Do the Indian students in the

Grand Forks Public Schools view themselves in a negative manner, as
measured by the Native American Self-Concept and Attitude Inventory?
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Summary Analysis
The following personal data were gathered from the Indian stu
dents attending Grand Forks Public Schools.

Data in Table 10 indicates

that 60 percent of the grade 4-12 population completing the Native
American Self-Concept and Attitude Inventory were of Chippewa extrac
tion, 13.9 were Siouxian, and the remainder were categorized as "other"
or "unknown."

The researcher did not obtain the tribal affiliation

from grades K-3 because those students typically did not know or were
not sure of their parent's affiliation.

TABLE 10
TRIBAL MEMBERSHIP AND AFFILIATION OF INDIAN STUDENTS IN GRAND FORKS
PUBLIC SCHOOLS

Grade

Chippewa

Number

Sioux

Number

Other

22.00

No

Unknown

Numb er

k -:3

0

0

4-15

66.00

16

12.00

3

7-!3

56.40

22

20.51

8

0

23.09

9

10--12

45.45

5

9.09

1

0

45.45

5

Mean

55.95

43

13.86

12

7.33

22.84

14

Table 11 indicates that 8 .6 percent were full-blooded, 36.2
percent said they were one--half Indian, and another 36 .1 percent indicated that they were one-fourth degree.
that they were less than one-fourth.

Another 19.2 percent stated

As seen on Table 11, the

researcher was not able to ascertain the degree of Indian blood from
children in grades K-3 since the younger children did not have accu
rate accounts of their heritage.
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TABLE 11
DEGREE OF INDIAN BLOOD OF INDIAN STUDENTS ATTENDING THE GRAND FORKS
PUBLIC SCHOOLS

Grade

Full

Number

Onehalf

Numb er

One
Fourth

Number

Less than
One Fourth

K-3
4-6

0

0

41.67

10

33.33

8

8.33

7-9

7.61

3

48.72

19

20.51

8

23.08

18.18

2

18.18

2

36.36

4

27.27

8.59

5

36.16

31

36.06

20

19.19

10-12
Mean

In reference to Table 12, the reader will note that only 24.9
percent of the Indian. children indicated that they had lived on an
Indian reservation.

The researcher was not able to obtain this infor-

mation from children in grades K-3 since they either did not know or
were not sure whether they had ever lived on an Indian reservation.
TABLE 12
INDIAN STUDENTS ATTENDING GRAND FORKS PUBLIC SCHOOLS WHO HAVE
LIVED ON A RESERVATION
Grade

Yes

Number

No

Number

K-3
4-6

33.30

8

66.60

16

7-9

23.08

9

76.91

30

10-12

18.18

2

81.84

9

Mean

24.85

75.15
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Ninety-eight percent of the total student population indicated
that their mothers were living and 85.9 percent stated that their
fathers were living.

However, Table 13 shows that 38.3 percent indi

cated they lived only with their mothers while 52.3 percent said they
lived with both parents.

What appears to be quite significant x^as the

percentage of children in grades 4-6— 41.7 percent— who lived only with
their mothers; 54.6 percent of the high school students indicated that
they lived just with their mother.
The following figures in Table 14 are percentages of total nega
tive or positive responses from grades 4-12, as measured by the Native
American Self-Concept and Attitude Inventory.

The results for K-3 will

be discussed later.
Approximately 92.4 percent of the students indicated that they
were Indian.

Another 7.6 percent said they were not Indian (although

this researcher felt they were because of names and appearance).

In

grades 4-12, 27.5 percent felt they were being "stared at" because they
were Indian; 25.3 percent said they Xv'ere being "picked on" because they
were Indian; about one-fourth, 29.5 percent, believed there were cer
tain groups in school they could not become part of because of their
heritage; and another 89 percent indicated that they "felt bad" when
someone said unkind things about Indian people.

A little less than

one-fourth, 23.2 percent, stated that they were "uncomfortable when
someone referred to them as being Indian."

However, only 10.6 percent

believed that "teachers treated them unfairly because they were Indian."
About three-fourths felt "there was no difference between Indians
and non-Indians."

Another 42.2 percent believed that the white race was

"treacherous and crafty," while 25 percent felt that "it was a mistake

TABLE 13
PLACE OF RESIDENCE OF INDIAN STUDENTS ATTENDING GRAND FORKS PUBLIC SCHOOLS

Grade

Live
with
Mother
Only Number

Live
with
Father
Only Number

K-3

36.36

16

0

0

56.82

25

0

0

4.5

2

2.35

6

4-6

41.67

10

8.33

2

37.50

9

0

0

0

0

0

0

12.50

3

7-9

20.5

18

0

0

69.23

27

0

0

0

0

0

0

10.25

4

10-12

54.55

6

0

0

45.45

5

0

0

0

0

0

0

0

0

Mean

38.27

40

2.09

2

52.25
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0

0

1.12

2

6

5.68

7

Mother
and
Father Number

Aunt
and
Uncle Number

Grand
parent Number

Foster
parent Numb er

.58

Other Number

0

0

TABLE 14
PERCENTAGES FOR NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY FOR
GRADES 4-12

Question

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

I am part Indian.
Older kids pick on me and my friends in
school.
I feel that everyone is staring at me
because I am Indian.
I look different than the other kids.
I would rather go to school where there
are mostly Indian students.
I am aware of all the good things that
Indians have accomplished.
Other kids pick on me because I am Indian.
Because I am part Indian the teachers
treat me unfairly.
I would feel better if I had some Indian
teachers.
I have no particular love nor hate for
non-Indians.
I have no particular love nor hate for
Indians.
I could never consider a non-Indian as
my best friend.
The Indian culture should be studied in
schools in order to be preserved.
There are many groups of kids in school
that I cannot become part of because
I am Indian.

Agree
Very
Much

Agree
Pretty
Much

Agree
'A
Little

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

74.05
7.26

4.45
20.56

13.90
11.54

92.40
39.36

1.39
4.27

0
14.45

6.21
41.80

7.60
60.64

6.35

18.40

2.90

27.45

10.00

3.42

59.13

72.55

19.71
19.27

7.30
14.57

26.32
18.38

53.33
52.22

10.30
7.30

8.91
13.04

27.46
27.44

46.67
47.78

48.27

20.09

7.30

75.66

12.87

7.52

3.95

24.34

6.41
.85

3.10
4.42

15.82
5.34

25.33
10.61

3.03
5.27

15.96
10.30

55.68
73.82

44.67
89.39

27.50

8.37

18.07

53.94

8.44

8.62

29.00

46.06

44.10

20.16

14.11

78.37

12.00

9.63

21.63

49.70

10.83

13.11

73.64

6.13

4.49

15.74

26.36

6.41

11.87

6.66

24.94

6.20

3.63

65.23

75.06

41.43

14.96

8.91

65.30

11.36

3.03

20.31

34.70

15.64

3.88

10.01

29.53

9.23

8.69

52.55

70.47

0

TABLE 14— Continued

Question

15.
16.
17.
18.
19.
20.
21.

22.
23.

24.

25.

26.

I would like to know more about the
Indian way of life.
I have many white friends.
Indian people are the same as white
people.
The school curriculum should contain
only studies about white history.
I find the nickname "Redskin" an insult
to Indian people.
The curriculum should contain some
studies about the American Indian.
When one compares Indians to non-Indians,
Indian children are allowed more free
dom from their parents.
The White race is crafty and treacherous.
It is equally as important to teach
Indian history as it is to teach
white history in our schools.
Indians should give up their separate
customs and become average citizens
in this country.
I feel bad when I hear someone say unkind
or unpleasant things about Indian
people.
It is usually a mistake to trust a white
person.

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total'

8.58

11.68

3.00
6.66

8.00
14.51

15.05
30.33

11.15

9.48

52.90

73.53

52.30

16.99

3.95

26.76

47.70

12.53

88.05

4.74

1.39

5.82

11.95

15.45

28.15

60.56

17.06

4.74

17.64

39.44

12.26
59.57

10.01
20.84

19.91
4.49

42.18
84.90

19.31
3.10

10.01
5.27

28.50
6.73

57.82
15.10

9.97

7.27

7.77

25.01

19.77

16.14

39.08

74.99

59.46

12.64

16.42

88.52

1.39

2.24

7.85

11.48

5.88

5.59

12.47

23.94

14.82

10.14

51.10

76.06

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

Total

Dis
agree
Very
Much

58.85

22.02

7.45

88.32

3.10

0

70.72
34.13

4.27
24.86

9.76
10.68

84.95
69.67

4.05
9.16

8.98

8.30

9.19

26.47

20.45

12.22

19.63

53.50

22.02

16.96

TABLE 14— Continued

Question
27.
28.

29.
30.

31.
32.

33.

Mean

I feel uncomfortable when some refer to
me as being an Indian.
'Many people feel that all Indians are
either lazy, sloppy, drunken, unde
pendable, dishonest, etc.
An Indian can be elected president of
the United States.
If Indian reservations were done a w a y
with, the problems of the Indians
would disappear.
Indians have the same problems which
can be solved with the same solutions.
A good school principal should insist
that Indians accept the white man's
ways.
If courses in Indian studies were
offered in school, non-Indians might
have a better understanding and appre
ciation of the Indian's way of life.

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

6.66

23.15

12.32

15.35

49.18

76.85

17.85

8.69

46.10

11.47

10.08

32.36

53.90

49.30

18.99

8.84

77.13

5.34

6.13

11.40

22.87

15.32

1.39

12.86

29.57

13.43

8.90

48.10

70.43

21.23

21.16

18.60

60.99

21.34

6.13

11.54

39.01

12.42

12.03

11.00

35.45

25.83

10.40

28.32

64.55

48.26

15.76

17.84

81.86

0

8.05

10.09

18.14

28.84

12.86

12.59

54.29

9.76

7.28

28.67

45.71

Agree
Pretty
Much

Agree
A
Little

8.05

8.44

19.56

Agree
Very
Much

75
to trust a white person."

Twenty-five percent felt they "could never

consider a non-Indian as a best friend," and 85 percent indicated that
they "did have many white friends."
Most students were quite positive about wanting "courses which
taught about Indian culture" (see Table 14, questions 13, 15, 20, 23).
Sixty-five percent indicated that "Indian culture should be studied in
order to assure its preservation," and 88.3 percent said they would
"like to know more about the Indian way of life."

There were 88.1 per

cent who felt that the "school curriculum should contain studies about
the American Indian."

They further indicated, 85 percent, that "it was

just as important to teach Indian history as traditional white history."
Most of the students (65 percent, see Table 14), indicated that
"a good principal would not insist that Indians accept the white man's
ways."

However, 38 percent (see Table 15) of 4th-6th graders indicated

that the principal should make this insistence.

Of the total Indian

student population, 75 percent (see Table 14) felt that "Indians should
not give up their customs and become like' other Americans of this
country."

Another 54 percent said they "would feel better if they had

some Indian teachers."
Table 16 indicates that only 26 percent of the students in
grades 7-9 felt that "a good principal insist that Indians should ac
cept the white man's ways."
Almost half of all the students (46.1 percent), said that "most
people viewed Indians in a negative fashion."

Just over 80 percent of

all students felt that "if Indian studies courses were offered in the
school curriculum non-Indians might have a better appreciation and
understanding of the Indian's way of life."

TABLE 15
PERCENTAGE SCORES FOR NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY FOR
GRADES 4-6 (N=24) .

Question

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

I am part Indian.
Older kids pick on me and my friends in
school.
I feel that everyone is staring at me
because I am Indian.
I look different than the other kids.
I would rather go to school where there
are mostly Indian students.
I am aware of all the good things that
Indians have accomplished.
Other kids pick on me because I am Indian.
Because I am part Indian the teachers
treat me unfairly.
I would feel better if I had some Indian
teachers.
I have no particular love nor hate for
non-Indians.
I have no particular love nor hate for
Indians.
I could never consider a non-Indian as
my best friend.
The Indian culture should be studied in
schools in order to be preserved.
There are many groups of kids in school
that I cannot become part of because
I am Indian.

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

79.17
16.67

8.33
29.70

8.33
16.67

95.83
63.04

4.17
0

0
16.67

0
20.83

4.17
37.40

20.83

8.33

29.16

16.67

54.17

70.84

12.50
33.33

0
16.67

41.67
12.50

54.17
62.50

16.67
0

12.50
4.17

16.67
33.33

45.84
37.50

58.33

12.50

70.83

16.67

8.33

4.17

29.17

16.67
0

4.17
4.17

12.50
8.33

33.34
12.50

0
4.17

20.83
16.67

45.83
66.67

66.66
87.51

33.33

8.33

20.83

62.49

12.50

0

25.00

37.50

45.83

16.67

12.50

75.00

16.67

0

8.33

25.00

45.83

20.83

8.33

74.99

4.17

8.33

12.50

25.00

16.67

8.33

8.33

33.33

8.33

8.33

50.00

66.66

25.00

16.67

12.50

54.17

25.00

0

20.83

45.83

4.17

29.17

8.33

4.17

58.33

70.83

0

25.00

0

0

0

TABLE 15— Continued

Question
15.
16.
17.
18.
19.
20.
21.

22.
23.

24.

25.

26.
26

I would like to know more about the
Indian way of life.
I have many white friends.
Indian, people are the same as white
people.
The school curriculum should contain
only studies about white history.
I find the nickname "Redskin" an insult
to Indian people.
The curriculum should contain some
studies about the American Indian.
When one compares Indians to non-Indians,
Indian children are allowed more free
dom from their parents.
The White race is crafty and treacherous.
It is equally as important to teach
Indian history as it is to teach
white history in our schools.
Indians should give up their separate
customs and become average citizens
in this country.
I feel bad Ttfhen I hear someone say unkind
or unpleasant things about Indian
people.
It is usually a mistake to trust a white
person.

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

Total

Dis
agree
Very
Much

54.17

20.83

4.17

79.17

4.17

62.50
25.00

0
33.33

12.50
16.67

75.00
75.00

16.67

4.17

25.00

29.17

25.00

45.83

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

0

16.67

20.84

12.50
4.17

0
8.33

12.50
12.50

25.00
25.00

45.84

16.67

0

37.50

54.17

12.50

66.67

8.33

4.17

20.83

33.33

20.83

20.83

87.49

0

4.17

8.33

12.50

25.00

16.67

25.00

66.67

12.50

20.83

33.33

8.33
45.83

4.17
25.00

25.00
8.33

37.50
79.16

16.67
4.17

4.17
4.17

41.67
12.50

62.51
20.84

20.83

16.67

37.50

16.67

8.33

37.50

62.50

58.33

8.33

20.83

87.49

4.17

4.17

4.17

12.51

12.50

0

16.67

29.17

8.33

12.50

50.00

70.83

0

'0

TABLE 15— Continued

Question
27.
28.

29.
30.

31.
32.

33.

I feel uncomfortable when some refer to
me as being an Indian.
Many
people feel that all Indians are
'
either lazy, sloppy, drunken, unde
pendable, dishonest, etc.
An Indian can be elected president of
the United States.
If Indian reservations were done away
with, the problems of the Indians
would disappear.
Indians have the same problems which
can be solved with the same solutions.
A good school principal should insist
that Indians accept the white man’s
ways.
If courses in Indian studies were
offered in school, non-Indians might
have a better understanding and appre
ciation of the Indian's way of life.

Mean

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

8.33

33.33

12.50

12.50

41.67

61.67

8.33

4.17

20.83

12.50

8.33

58.33

79.16

50.00

20.83

8.33

79.16

8.33

4.17

12.50

25.00

29.17

4.17

16.67

50.01

4.17

12.50

33.33

50.00

25.00

20.83

20.83

66.66

12.50

4.17

16.67

33.34

33.33

12.50

16.67

62.50

16.67

4.17

16.67

37.51

37.50

8.33

20.83

66.66

0

12.50

20.83

33.33

37.63

12.99

11.62

62.24

8.21

5.43

24.12

37.76

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

12.50

12.50

8.33

TABLE 16
PERCENTAGE SCORES FOR NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY FOR
GRADES 7-9 (N=39)

Question

1

.

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

I am part Indian.
Older kids pick on me and my friends in
school.
I feel that everyone is staring at me
because I am Indian.
I look different than the other kids.
I would rather go to school where there
are mostly Indian students.
I am aware of all the good things that
Indians have accomplished.
Other kids pick on me because I am Indian.
Because I am part Indian the teachers
treat me unfairly.
I would feel better if I had some Indian
teachers.
I have no particular love nor hate for
non-Indians.
I have no particular love nor hate for
Indians.
I could never consider a non-Indian as
my best friend.
The Indian culture should be studied in
schools in order to be preserved.
There are many groups of kids in school
that I cannot become part of because
I am Indian.

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

28.21

0
12.82

0
17.95

0
41.03

0
71.80

17.95

5.13

10.26

66.67

82.06

28.21
15.38

51.29
48.71

5.13
12.82

5.13
7.69

38.46
30.77

48.72
51.28

20.51

12.82

74.36

12.82

5.13

7.69

25.64

2.56
2.56

5.13
0

7.69
7.69

15.38
10.25

0
2.56

17.95
5.13

66.67
82.05

84.62
89.74

12.82

7.69

33.33

53.84

12.82

7.69

25.64

46.15

41.03

25.64

2.56

69.23

10.26

0

20.51

30.77

48.72

2.56

12.82

64.10

5.13

5.13

25.64

35.90

2.56

5.12

10.26

2.56

82.05

94.87

0

12.82

12.82

53.85

76.93

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

79.49
5.13

5.13
5.13

15.38
17.95

10.26

7.69

10.26
15.38

12.82
17.95

41.03

2.56

0

0

53.85

28.21

5.13

87.19

12.82

2.56

7.69

23.07

0
10.26

12.82

TABLE 16— Continued

Question

15.
16.
17.
18.
19.
20.
21.

22.
23.

24.

25.

26.
27.

I would like to know more about the
Indian way of life.
I have many white friends.
Indian people are the same as white
people.
The school curriculum should contain
only studies about x^hite history.
I find the nickname "Redskin" an insult
to Indian people.
The curriculum should contain some
studies about the American Indian.
When one compares Indians to non-Indians,
Indian children are allowed more free
dom from their parents.
The White race is crafty and treacherous.
It is equally as important to teach
Indian history as it is to teach
white history in our schools.
Indians should give up their separate
customs and become average citizens
in this country.
I feel bad when I hear someone say
unkind or unpleasant things about
Indian people.
It is usually a mistake to trust a
x?hite person.
I feel uncomfortable when some refer to
me as being an Indian.

Total

Dis
agree
Very
Much

94.87

5.13

0

7.69
15.38

97.43
79.49

0
5.13

0
2.56

2.56
12.82

2.56
20.51

2.56

2.56

15.38

7.69

10.26

66.67

84.62

23.08

2.56

28.21

53.85

15.38

7.69

23.08

46.15

69.23

17.95

7.69

94.87

5.13

7.69

20.51

23.08

51.28

20.51

5.13

23.08

48.72

10.26
69.23

7.69
10.26

25.64
5.13

43.59
84.62

23.08
5.13

7.69
2.56

25.64
7.69

56.41
15.38

5.13

5.13

10.26

15.38

12.82

61.54

89.74

56.41

20.51

10.26

87.18

2.56

10.26

12.82

5.13

7.69

2.56

15.38

17.95

17.95

48.72

84.62

2.56

12.82

2.56

17.94

15.38

15.38

51.28

82.04

Agree
Very
Much

Agree
Pretty
Much

76.92

17.95

76.92
41.03

12.82
23.08

10.26

0

Agree
■A
Little
0

0

a^le
Pretty
Much

0

Dis
agree
A
Little
0

0

Total

5.13

5.13

TABLE 16— Continued

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

53.85

12.82

12.82

20.51

46.15

79.49

7.69

5.13

7.69

20.51

12.82

20.51

17.95

5.13

56.41

79.49

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

•28. ■Many people feel that all Indians are
either lazy, sloppy, drunken, unde
pendable, dishonest, etc.
29. An Indian can be elected president of
the United States.
30. If Indian reservations were done away
with, the problems of the Indians
would disappear.
31. Indians have the same problems which
can be solved with the same solutions.
32. A good school principal should insist
that Indians accept the white man's
ways.
33. If courses in Indian studies were
offered in school, non-Indians might
have a better understanding and appre
ciation of the Indian's way of life.

23.08

17.95

12.82

61.54

17.95

Mean

Question

7.69

0

0

20.51

15.38

7.69

43.58

33.33

5.13

17.95

56.41

7.69

10.26

7.69

25.64

15.38

17.95

41.03

74.36

61.54

20.51

5.13

87.18

0

2.56

10.26

12.82

29.37

11.65

10.64

51.66

7.03

6.99

28.78

42.80

82
An issue which has been controversial in the Grand Forks School
System within the past couple of years revolves around the nickname
"Redskin," which is used at one of the high schools.

The Indian stu

dents appeared to be divided in their views; 52.3 percent (see Table 14)
said they found the "nickname to be an insult to Indian people," while
the remaining 47.7 percent said they did not.

Data in Table 17 indi

cates that among high school Indian students, who perhaps are more aware
of the controversy, 36.4 percent considered the name to be insulting.
Table 18 shows that 86.4 percent of the children in grades K-3
indicated they were "part Indian" and 88.6 percent said "they felt good
about being Indian."

Another 86.4 percent of this same group said they

"felt bad when they heard someone say unkind things about Indian people."
Seventy-three percent of the students in grades K-3 said they "would like
to live on an Indian reservation" and 77.2 percent indicated they "would
like to go to school with all-Indian children."

However, just over one-

half, 56.8 percent, of this same age group said their "best friend was
an Indian" and 43.2 percent said they "were not allowed to play with
Indian children" and just 52.3 percent "knew that there were other
Indian children attending their school."
Over 75 percent (see Table 18, questions 11, 12, 13) felt that
"Indians were friendly; just as smart as non-Indians and have jobs simi
lar to other Americans."

But there was divided reaction about "Indian's

honesty and truthfulness," with 55 percent believing Indians to be
honest and 45 percent believing them not to be.

Another 55 percent of

this group believed that "Indian people often lie and steal."
Perhaps the area where students in grades K-3 were the most
positive was in wanting to know more about "the Indian's way of life."

TABLE 17
PERCENTAGE SCORES FOR NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY FOR
GRADES 10-12 0=11)

Question
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

I am part Indian.
Older kids pick on me and my friends in
school.
I feel that everyone is staring at me
because I am Indian.
I look different than the other kids.
I would rather go to school where there
are mostly Indian students.
I am aware of all the good things that
Indians have accomplished.
Other kids pick on me because I am Indian.
Because I am part Indian the teachers
treat me unfairly.
I would feel better if I had some Indian
teachers.
I have no particular love nor hate for
non-Indians.
I have no particular love nor hate for
Indians.
I could never consider a non-Indian as
my best friend.
The Indian culture should be studied in
schools in order to be preserved.
There are many groups of kids in school
that I cannot become part of because
I am Indian.

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

0
0

0
9.09

18.18
63.64

18.18
72.73

36.36

9.09

0

54.55

63.64

9.09
27.27

54.54
45.45

9.09
9.09

9.09
27.27

27.27
18.18

45.45
54.54

27.27

9.09

81.81

9.09

9.09

0
9.09

27.27
0

27.27
9.09

9.09
9.09

9.09
9.09

54.55
72.73

72.73
90.91

45.45

0

18.18

36.36

54.54

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

Total

63.64
0

0
27.27

18.18
0

81.82
27.27

9.09

27.27

36.36
9.09

9.09
9.09

45.45
0
0

0

0

Dis
agree
Very
Much

0

18.18

36.36

9.09

45.45

18.18

27.27

90.90

9.09

0

0

54.55

9.09

18.18

81.82

9.09

0

9.09

18.18

27.27

9.09

36.36

0

0

63.64

63.64

9.09

54.54

9.09

9.09

27.27

45.45

18.18

36.36

9.09

9.09

45.45

63.63

0
45.45
9.09

0
9.09

9.09

TABLE 17— Continued

Question
15.
16.
17.
18.
19.
20.
21.

22.
23.

24.

25.

26.

I would like to know more about the
Indian way of life.
I have many white friends.
Indian people are the same as white
people.
The school curriculum should contain
only studies about white history.
I find the nickname "Redskin" an insult
to Indian people.
The curriculum should contain some
studies about the American Indian.
When one compares Indians to non-Indians,
Indian children are allowed more free
dom from their parents.
The White race is crafty and treacherous.
It is equally as important to teach
Indian history as it is to teach
white history in our schools.
Indians should give up their separate
customs and become average citizens
in this country.
I feel bad when I hear someone say unkind
or unplesant things about Indian
people.
It is usually a mistake to trust a white
person.

Dis
agree
Very
Much

Agree
Very
Much

Agree
Pretty
Much

Agree
A
Little

Total

45.45

27.27

18.18

90.90

72.73
36.36

0
18.18

9.09
0

81.82
54.54

0
18.18

18.18

0

18.18

9.09

0

0

Dis
agree
Pretty
Much
0

Dis
agree
A
Little

Total

9.09

9.09

9.09
9.09

9.09
18.18

18.18
45.45

18.18

54.55

81.82

9.09

9.09

18.18

36.36

27.27

0

36.36

63.63

45.45

27.27

9.09

81.81

9.09

0

9.09

18.18

18.18

9.09

36.36

63.63

18.18

9.09

9.09

36.36

18.18
63.64

18.18
27.27

9.09
0

18.18
90.91

18.18
0

18.18
9.09

18.18
0

54.54
9.09

0

18.18

27.27

27.27

27.27

18.18

72.72

9.09

18.18

90.91

0

9.09

9.09

9.09

18.18

27.27

0

54.55

72.73

9.09

63.64

0

0

18.18

TABLE 17— Continued

Question
27.
28.

29.
30.

31.
32.

33.

Mean

I feel uncomfortable when some refer to
me as being an Indian.
Many people feel that all Indians are
either lazy, sloppy, drunken unde
pendable, dishonest, etc.
An Indian can be elected president of
the United States.
If Indian reservations were done away
with, the problems of the Indians
would disappear.
Indians have the same problems which
can be solved with the same solutions.
A good school principal should insist
that Indians accept the white man's
ways.
If courses in Indian studies were
offered in school, non-Indians might
have a better understanding and appre
ciation of the Indian's way of life.

Agree
Very
Much
9.09

Agree
Pretty
Much
0

Agree
A
Little

Total

Dis
agree
Very
Much

Dis
agree
Pretty
Much

Dis
agree
A
Little

Total

9.09

18.18

9.09

18.18

54.55

81.82

27.27

27.27

9.09

63.63

9.09

9.09

18.18

36.36

36.36

18.18

18.18

72.72

0

9.09

18.18

27.27

9.09

18.18

18.18

9.09

54.55

81.82

27.27

27.27

72.72

18.18

9.09

9.09

9.09

18.18

45.45

9.09

45.45

18.18

27.27

90.90

26.75

13.77

13.20

53.72

9.09

18.18
0

0

0

10.19

9.09

8.54

0
27.27

0

27.55

27.27
61.81

9.09

46.28

TABLE 18
PERCENTAGE SCORES FOR NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY
FOR GRADES K-3
Question

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
Mean

I am part Indian.
I look different than the other kids.
I would like to live on an Indian reservation.
I would like to know more about how Indians live.
I would rather go to school with all Indian children.
My best friend is an Indian.
Indians are not as honest as other Americans.
Most Indians I know are friendly.
I am not allowed to play with Indian children.
There are some Indians in my school.
Indians are friendly toward non-Indians.
Indians are just as smart as non-Indians.
Indians work at jobs just like other Americans.
Indian people often lie and steal.
I would like to study more about Indians in class.
I feel bad when I hear someone say unkind things about Indian people.
I feel good about being part Indian.
I would like to have some Indian teachers.
Indians are usually friendly people.
Other students are mean to me because I am Indian.

False

True

13.64
86.36
77.27
22.73
27.27
72.73
4.55
95.45
22.73
77.27
43.18
56.82
54.55
45.45
15.91
84.09
56.82 ' 43.18
47.73
52.27
77.27
22.73
20.45
79.55
18.18
81.82
54.55
45.45
100.00
0
13.64
86.36
11.36
88.64
20.45
79.55
15.91
84.09
34.09
65.91
69.43

30.57
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Ninety-six percent wanted to know more about the "Indian's way of life,"
100 percent wanted to "study more about Indians in class" and 80 percent
indicated they "would like to have some Indian teachers."

Discussion
In discussing the data concerning the Native American SelfConcept Inventory, the researcher was surprised— given the literature
that indicates negative attitudes attributed to Indian students in
urban settings— at the positive attitudes which Indian students had
ab out thems elves.
All levels, K-12, were quite positive about being part Indian,
and while the researcher spoke with the students in the course of admin
istering the evaluation, most had a very healthy attitude about their
origin, which has not always been the case with many Indian people in
the past or even with some Indians today.

Some individuals felt that

the closer Indians live to a reservation the more hostile feelings are
toward them, and the more reluctant some are about having their heri
tage known.

Perhaps the new wave of "Indian popularity" has helped to

dissolve some hostility and has encouraged some Indian people to become
proud of their Indian heritage.
Most of the students felt they were "treated fairly" by the
schools and did not believe they were being discriminated against
because they were Indian.

There were cases, however, where some stu

dents were called derogatory names on the playground or after school.
When students made a statement about being teased about their heritage
they also indicated that it was usually the same individuals doing the
teasing, and did not believe that their whole school or class was
involved.
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Generally, the students felt that the Indian people had been
treated unfairly in the past, but also felt that the Indian today was
free to succeed in his chosen profession.

They did not view the Indian

as being any different than the non-Indian, and said they had many nonIndian friends.
Most of the children at all age levels appeared to be normal,
well-adjusted and positive about themselves and their heritage.

They

did not appear to have any undue hardships placed upon them or their
peers because they were a minority.

They do not, for the most part,

feel resentful toward those with whom they come into contact in their
school setting.

The reader can not assume that all of the students

were happy or felt positive about themselves in their school environ
ment.

Some may not be well-adjusted, some may not be happy in their

setting, and some do feel hostility toward others in their school
environment and also harbor certain hostilities.

The researcher is

reporting what generally seems to be the attitude among the Indian
students in the Grand Forks Public Schools.
The issue which, is probably most prevalent among both the
older and younger students was their desire to know more about Indian
heritage and the Indian way of life.

They indicated overwhelmingly

that they would like to know more about how Indians live and that
classes which teach Indian history and culture should be incorporated
into the existing school curriculum.

Analysis of Data Obtained from the
Native American Culture Knowledge
Inventory
The second question to be asked was how much knowledge do the
Indian children in the Grand Forks Public Schools have about Indian
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culture, as measured by the Native American Culture Knowledge Inventory.
Question Two.

How much knowledge do Indian students in the Grand

Forks Public Schools possess about Indian culture, as measured by the
Native American Culture Knowledge Inventory?

Summary Analysis
The following contains results of the Native American Culture
Knowledge Inventory for grades K-12, which was designed to measure
Indian culture knowledge possessed by Indian students.

The first

instrument to be evaluated will contain results for grades 4-12.
lower level, given to K-3, will be discussed later.

The

Table 19 gives

average percentage scores for grades 4-12, Table 20 for grades 10-12,
Table 21 for grades 7-9, Table 22 for grades 4-6 and Table 23 for
grades K-3.
There was a total of 30 cultural questions asked in grades
4-12.

The average percentage of correct responses for students in

grades 10-12 was 16.8, in grades 7-9 the average was 14.7, and in
grades 4-6 the average was 12.6.
In reference to Table 19, the reader will note there were only
33.1 percent of all 74 students in grades 4-12 who indicated that the
"Navajo tribe did not reside in the state of North Dakota" and 35.5
percent said that the "largest tribe in the United States was the
Chippewas."

Another 40.7 percent of the total population in grades

4-12 said that "Sitting Bull was a Chippewa chief" and 54.7 percent
stated that there were "no reservations in the State of North Dakota."
Over one-third (35.8 percent) believed that an "Indian had to
receive permission to leave the reservation" and almost half stated
that "if an Indian leaves the reservation he cannot return to live

TABLE 19
PERCENTAGE SCORES FOR NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY FOR
GRADES 4-12 (N=74)

Question

True

False

I Don’t
Know

Expected
Responses

1.

9.76

33.14

57.10

F

87.74
62.90
38.99
90.73
83.58
80.87

7.68
19.34
54.66
9.27
11.93
5.88

4.58
17.76
6.35
0
4.49
13.25

T
T
F
T
T
T

22.55
40.34
25.61

35.81
33.49
12.39

41.64
26.17
62.00

F
T
F

19.45
13.76
42.40
21.41
24.73

35.47
18.71
19.36
15.42
33.59

45.08
67.53
38.24
63.17
41.68

F
F
T
F
F

16.48

46.87

36.65

F

18.20
20.64

40.65
53.44

41.15
25.92

F
T

55.51

15.96

28.53

T

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

The Navajo tribe is one of the tribes which reside in North
Dakota.
Some Indians still practice their Indian religion.
Indians are tax payers.
There are no Indian reservations in the state of North Dakota.
Corn was one of the vegetables developed by the Indians.
The Indians were very helpful to the Pilgrims.
Indians have contributed many valuable things to our present way
of life in America.
Indians have to get permission to leave the reservation.
Scalping was introduced to the Indians by the white settlers.
There are approximately 10,000 Indians living in the United
States today.
The largest tribe in the United States is the Chippewa tribe.
Some Indians use "Peyote" for killing coyotes.
It is said that the Indians migrated to America from Asia.
"Indian" is a word meaning "wanderer."
The most common reason an Indian child will look down when being
spoken to by an adult is out of fear.
A person has to be full-blooded Indian to be enrolled as.a
tribal member.
Sitting Bull was a .Chippewa chief.
The Indian medicine man performed the same functions as a modern
day doctor might.
There are some Indians who use traditional Indian cures, as well
as modern medicine for their illnesses.

TABLE 19— Continued

Question

20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

The Sun Dances and traditional feasts are no longer practiced
by Indians at their celebrations.
There is a movement in this country to up-grade education for
Indians.
Indians who live on reservations must be full-blooded Indian.
The tribal councils have the only say over Indian affairs on
the reservations.
Most Indians return to the reservation after obtaining a
higher education.
One thing about Indians is that they lack ambition.
All Indians receive monthly checks from the government.
Alcoholism has been a major social problem among Indians.
All Indians speak the same language and have the same customs.
If an Indian leaves the reservation he is unable to return.
Textbooks have fairly portrayed the Indian way of life.

Mean

NOTE:

Correct Response Mean = 14.7

True

False

I don’t
Know

Expected
Responses

13.40

55.04

31.56

F

65.74

13.11

21.15

T

12.32
25.09

53.09
28.53

34.59
46.38

F
F

27.57

30.46-

41.97

F

5.59
24.22
46.53
10.61
15.89
43.57

52.12
24.97
19.52
84.04
52.16
29.25

42.28
50.81
33.95
5.34
31.95
27.18

F
F
T
F
F
T

30.87

30.88

32.25

TABLE 20
PERCENTAGE SCORES FOR NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY FOR
GRADES 10-12 (N=ll)

Question

True

False

I don’t
Know

Expected
Responses

1.

9.09

54.55

36.36

F

90.91
81.82
81.82
90.91
81.82
100.0

9.09
18.18
18.18
9.09
18.18
0

27.27
63.64
18.18

27.27
36 i 36
9.09

45.45
0
72.73

F
T
F

27.27
18.18
72.73
36.36
36.36

72.73
27.27
9.09
9.09
36.36

0
54.55
18.18
54.55
27.27

F
F
T
F
F

9.09

45.45

45.45

F

9.09
27.27

45.55
54.55

36.36
18.18

F
T

63.64

9.09

27.27

T

The Navajo tribe is one of the tribes which reside in North
Dakota.
2 . Some Indians still practice their Indian religion.
3. Indians are tax payers.
4. There are no Indian reservations in the state of North Dakota.
5. Corn was one of the vegetables developed by the Indians.
The Indians were very helpful to the Pilgrims.
6 .
7. Indians have contributed many valuable things to our present way
of life in America.
Indians
have to get permission to leave the reservation.
8
9. Scalping was introduced to the Indians by the white settlers.
10 There are approximately 10,000 Indians living in the United
States today.
11. The largest tribe in the United States is the Chippex^a tribe.
12. Some Indians use "Peyote" for killing coyotes.
13. It is said that the Indians migrated to America from Asia.
14. "Indian" is a word meaning "wanderer."
15. The most common reason an Indian child will look down when being
spoken to by an adult is out of fear.
16. A person has to be full-blooded Indian to be enrolled as a
tribal member.
17. Sitting Bull was a Chippewa chief.
18. The Indian medicine man performed the same functions as a modern
day doctor might.
19. There are some Indians who use traditional Indian cures, as well
as modern medicine for their illnesses.

.

.

0
0
0
0
0
0

T
T
F
T
T
T

TABLE 20— Continued

Question

20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

The Sun Dances and traditional feasts are no longer practiced
by Indians at their celebrations.
There is a movement in this country to up-grade education for
Indians.
Indians who live on reservations must be full-blooded Indian.
The tribal councils have the only say over Indian affairs on
the reservations.
Most Indians return to the reservation after obtaining a
higher education.
One thing about Indians is that they lack ambition.
All Indians receive monthly checks from the government.
Alcoholism has been a major social problem among Indians.
All Indians speak the same language and have the same customs.
If an Indian leaves the reservation he is unable to return to
live.
Textbooks have fairly portrayed the Indian way of life.

Mean

NOTE:

Correct Response Mean = 16.8

True

False

I don't
Know

Expected
Responses

9.09

54.55

36.36

F

81.82

18.18

9.09
27.27

45.45
27.27
*

45.45
45.05

F
F

27.27

27.27

45.05

F

9.09
18.18
63.64
9.09
18.18

72.73
18.18
18.18
90.91
54.55

18.18
63.64
18.18
0
27.27

F
F
T
F
F

45.45

45.45

9.09

T

44.85

30.00

24.15

0

T

TABLE 21
PERCENTAGE SCORES FOR NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY FOR
GRADES 7-9 (N=39)

Question

True

False

I don’t
Know

Expected
Responses

1.

7.69

28.21

64.10

F

87.18
53.85
0
97.44
87.74
71.79

0
7.69
92.31
0
5.13
5.13

12.82
38.46
7.69
2.56
5.13
23.08

T
T
F
T
T
T

15.38
28.21
12.82

38.46
30.77
20.51

46.15
41.03
66.67

F
T
F

10.26
15.38
33.33
15.38
12.82

12.82
7.69
20.51
20.51
43.59

76.92
76.92
46.15
64.10
43.59

F
F
T
F
F

2.56

61.54

35.90

F

20.51
17.95

51.28
64.10

28.21
17.95

F
T

48.72

17.95

33.33

T

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

The Navajo tribe is one of the tribes which reside in North
Dakota.
Some Indians still practice their Indian religion.
Indians are tax payers.
There are no Indian reservations in the state of North Dakota.
Corn was one of the vegetables developed by the Indians.
The Indians were very helpful to the Pilgrims.
Indians have contributed many valuable things to our present way
of life in America.
Indians have to get permission to leave the reservation.
Scalping was introduced to the Indians by the white settlers.
There are approximately 10,000 Indians living in the United
States today.
The largest tribe in the United States is the Chippewa tribe.
Some Indians use "Peyote" for killing coyotes.
It is said that the Indians migrated to America from Asia.
"Indian" is a word meaning "wanderer."
The most common reason an Indian child will look down when being
spoken to by an adult is out of fear.
A person has to be full-blooded Indian to be enrolled as a
tribal member.
Sitting Bull was a 'Chippewa chief.
The Indian medicine man performed the same functions as a modern
day doctor might.
There are some Indians who use traditional Indian cures, as well
as modern medicine for their illnesses.

TABLE 21— Continued

Question
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

The Sun Dances and traditional feasts are no longer practiced
by Indians at their celebrations.
There is a movement in this country to up-grade education for
Indians.
Indians who live on reservations must be full-blooded Indian.
The tribal councils have the only say over Indian affairs on
the reservations.
Most Indians return to the reservation after obtaining a
higher education.
One thing about Indians is that they lack ambition.
All Indians receive monthly checks from the government.
Alcoholism has been a major social problem among Indians.
All Indians speak the same language and have the same customs.
If an Indian leaves the reservation he is unable to return to
live.
Textbooks have fairly portrayed the Indian way of life.

Mean

NOTE:

Correct Response Mean = 14.7

True

False

I don't
Know

Expected
Responses'

10.26

56.41

33.33

F

48.72

12.82

38.46

T

15.38
20.51

51.28
33.33

33.33
46.15

F
F

17.95

30.77

51.28

F

7.69
12.82
38.46
10.24
12.82

46.15
35.90
15.38
82.05
43.59

46.15
51.28
46.15
7.69
43.59

F
F
T.
F
F

43.59

25.64

30.77

T

29.32

32.05

38.63

TABLE 22
PERCENTAGE SCORES FOR NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY FOR
GRADES 4-6 CN=24)

Question
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

The Navajo tribe is one of the tribes which reside in North
Dakota.
Some Indians still practice their Indian religion.
Indians are tax payers.
There are no Indian reservations in the state of North Dakota.
Corn was one of the vegetables developed by the Indians.
The Indians were very helpful to the Pilgrims.
Indians have contributed many valuable things to our present way
of life in America.
Indians have to get permission to leave the reservation.
Scalping was introduced to the Indians by the white settlers.
There are approximately 10,000 Indians living in the United
States today.
The largest tribe in the United States is the Chippewa tribe.
Some Indians use "Peyote" for killing coyotes.
It is said that the Indians migrated to America from Asia.
"Indian" is a word meaning "wanderer."
The most common reason an Indian child will look down when being
spoken to by an adult is out of fear.
A person has to be full-blooded Indian to be enrolled as a
tribal member.
Sitting Bull was a Chippewa chief.
The Indian medicine man performed the same functions as a modern
day doctor might.
There are some Indians who use traditional Indian cures, as well
as modern medicine for their illnesses.

True

False

I don't
Know

Expected
Responses

12.50

16.67

70.83

F

79.17
50.00
12.50
83.33
79.17
70.83

4.17
29.17
75.00
16.67
12.50
12.50

16.67
20.83
12.50
0
8.33
16.67

T
T
F
T
T
T

25.00
29.17
45.83

41.67
33.33
16.67

33.33
37.50
37.50

F
T
F

20.83
8.33
20.83
12.50
25.00

20.83
29.17
29.17
16.67
20.83

58.33
62.50
50.00
70.83
54.17

F
F
T
F
F

37.50

33.33

29.17

F

25.00
16.67

45.83
41.67

29.17
41.67

F
T

54.17

20.83

25.00

T

TABLE 22— Continued

Question
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

The Sun Dances and traditional feasts are no longer practiced
by Indians at their celebration.
There is a movement in this country to up-grade education for
Indians.
Indians who live on reservations must be full-blooded Indian.
The tribal councils have the only say over Indian affairs on
the reservations.
Most Indians return to the reservation after obtaining a
higher education.
One thing about Indians is that they lack ambition.
All Indians receive monthly checks from the government.
Alcoholism has been a major social problem among Indians.
All Indians speak the same language and have the same customs.
If an Indian leaves the reservation he is unable to return to
live.
Textbooks have fairly portrayed the Indian way of life.

Mean

NOTE:

Correct Response Mean = 12.6

True

False

I don’t
Know

Expected
Responses

20.83

54.17

25.00

F

66.67

8.33

25.00

T

12.50
37.50

62.50
25.00

25.00
37.50

F
F

37.50

33.33

29.17

F

0
41.67
37.50
12.50
16.67

37.50
20.83
25.00
79.17
58.33

62.50
37.50
37.50
8.33
25.00

F
F
T
F'
F

41.67

16.67

41.67

T

34.44

31.25

34.31

TABLE 23
PERCENTAGES OF RESPONSES TO ITEMS ON THE NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY
FOR GRADES K-3 (N=44)

Question
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

I am part Indian.
I look different than the other kids.
I would like to live on an Indian reservation.
I would like to know more about how Indians live.
I would rather go to school with all Indian children.
My best friend is an Indian.
Indians are not as honest as other Americans.
Most Indians I know are friendly.
I am not allowed to play with Indian children.
There are some Indians in my school.
Indians are friendly toward non-Indians.
Indians are just as smart as non-Indians.
Indians work at jobs just like other Americans.
Indian people often lie and steal.
I would like to study more about Indians in class.
I feel bad when I hear someone say unkind things about
Indian people.
I feel good about being part Indian.
I would like to have some Indian teachers.
Indians are usually friendly people.
Other students are mean to me because I am Indian.

Mean

•
NOTE:

Mean Correct Response Mean = 9.7

True

False

I don't
Know

Expected
Response

2.27
40.91
34.09
52.27
63.64
68.18
65.91
29.55
75.00
84.09
68.18
45.45
43.18
61.36
31.82
40.91

56.82
43.18
50.00
25.00
13.64
15.91.
13.64
36.36
2.27
6.83
31.82
36.36
13.64
27.27
25.00
9.09

40.91
15.91
15.91
22.73
22.73
15.91
20.45
34.09
22.73
9.09
0
18.18
43.18
11.36
43.18
50.00

T
F
F
F
T
F
T
F
T
T-F
T.
F
T
F
F
T

59.09
45.45
65.91
77.27

25.00
25.00
15.91
9.09

15.91
29.55
18.18
13.64

T
F
T
T

52.73

24.09

23.18
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there anymore."

Only 12.A percent of these students indicated the cor

rect response to question 10, "There are approximately 10,000 Indians
living in the United States today.”
Just over one-fourth (28.5 percent) thought that the "tribal
council was the only body to direct Indian affairs on the reservation,"
and 46.9 percent either indicated that it was "true" or that they
"didn't know" for question 22 which stated, "Indians who live on
reservations must be full-blooded."
Data on Table 20 indicates that 82 percent of grades 10-12
either said true or didn't know when asked if "all Indians received
monthly checks from the government."

Less than half of all students

in grades 4-12 knew that "Indians migrated to America from Asia."
Only 9.1 percent had knowledge of the word "Indian."

Another 46.5

percent felt that "alcoholism has been a major social problem for the
Indian."
Much of today's discussion about Indian education in the class
room revolves around the type of materials being used by teachers about
Indian history.

Many Indian and non-Indian educators believe that the

textbook has been slanted unfavorably toward the Indian and has seri
ously damaged the Indian image for youngsters.

That is, much has been

said of Indian war exploits and attacks on settlers, etc., and little
time has been spent to enhance the Indian's image as a person, a father
or as a family unit.

According to Table 22, 41.7 percent of the stu

dents in grades 4-6 believe that the textbooks have fairly portrayed
the Indian's way of life.
There were 80.9 percent of the students in grades 4-12 (Table
19) who believed that "Indians had contributed many valuable things to
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the American way of life," but they did not seem to know a great deal
about what or how.

A discrepancy seems to occur when 75.7 percent

(Table 14) of all students indicated they were aware of all the good
things which Indians have accomplished while the average number cor
rect on the Native American Culture Knowledge Inventory was less than
50 percent.
Data shows, according to Table 23, the Native American Culture
Inventory for K-3 included twenty questions to measure knowledge about
Indian culture.

There were 44 students in the population, the evalua

tion was read to the students by the researcher, and the average total
correct response was 9.7.
When asked if most Indians of today still live in tepees, 41
percent said "yes" and another 16 percent indicated that they "didn't
know."

When asked "if Indians still traveled by pony," 34.1 percent

of children in grades K-3 said "yes" and 16 percent indicated that
they "didn't know."

Seventy-five percent either said "yes" or they

"did not know" when asked if "Indians still dressed in buckskins."
There were 68.2 percent of children in grades K-3 who said
that "Indians they see on television are always bad," and 75 percent
either said "yes" or they "didn't know" when asked if "all Indians
get money from the government to live on just because they are Indian."
Most (77.3 percent) knew that in the past "the buffalo was very impor
tant to some Indians' xxray of life."

Less than half knew that the "Chip

pewa and Sioux Indian tribes lived in the State of North Dakota."

Only

2.3 percent of this age group knew that "some Indians still live on
reservations," and just 36.4 percent knew that "Indians did not have
to receive permission to leave the reservation."

When asked if "all
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Indians spoke the same language," 61.4 percent of the children in this
age group said true and another 11.4 percent did not know.
As did the older students, the children of this group indicated
overwhelmingly that they would "like to study more about Indian people."
Almost 85 percent said they "were interested in learning more about
Indians," and only 6.8 percent said they were not.

Discussion
Scores would indicate that Indian children in the Grand Forks
Public Schools do not possess very much information about Indian cul
ture or history as measured by the Native American Culture Knowledge
Inventory.

Children in grades K-3, who were given twenty questions,

had less than 50 percent of the questions correct.

Students in grades

4-12 were given 30 questions and also had less than 50 percent correct.
It would appear that because of the low scores of the Indian
students, as indicated by the Native American Culture Inventory, and a
great desire on the part of the students to learn more about their cul
ture that some curriculum revision or supplemental social studies mate
rials relating to Indian history and culture should be considered.

Analysis of Attitudes of Indian
and Non-Indian Students Using
the School Sentiment Index
The final question to be asked is do the attitudes of Indian
students in the Grand Forks Public Schools differ from the attitudes
of a matched sample of non-Indian students toward school, as measured
by the School Sentiment Index.
The attitudes measured by the School Sentiment Index are indi
cated on Table 24.
at the .05 level.

There were only two areas which yielded significance
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TABLE 24
t-VALUES AS MEASURED BY THE SCHOOL SENTIMENT INDEX FOR 5 SUBSCALES

Subscale

t-Test

Non-Indian

Indian

Grades K-3

1.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

2.11a
.19
1.10

X

.72
.52
1.30

X
X
X

X
X

Grades 4-6

1.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

.81
1.18
1.18

X
X
X

2.21a
.37
1.26

X
X
X

Grades 7-9

1.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

.73
.76
.30

X
X
X
X
X
X

1.50
.56
.56
Grades 10-12

i.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

.34
1.02
1.92

X
X
X

.79
1.61
.94

X
X

Significant at the .05 level

X
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The School Sentiment Index was measured with two subscales:
five and seven.

Grades K-6 were divided into five subscales only, and

grades 7-12 were divided into both seven and five subscales.
K-9 had choices of two responses, either true or not true.
10-12 had choices of four responses:

Grades
Grades

(1) strongly agree, (2) agree,

(3) disagree, and (4) strongly disagree.
Areas to be measured within the five subscales were:

(1)

Teacher, (2) Learning, (3) School Structure and Climate, (4) Peer, and
(5) General.
were:

Those areas which were measured by the seven subscales

(1) Teachers, (2) Mode of Instruction, (3) Authority and Con

trol, (4) Interpersonal Relationships, (5) Learning, (6) School Struc
ture and Climate, and (7) Peer.
Those areas xtfithin the subscales which yileded significant
t-values at the .05 level with five scales were Teachers and Peers.
Grades K-3, for example, yielded a t-value of 2.11, which was sig
nificant at the .05 level.

This statistic indicated that non-Indian

children were more positive toward their teachers than were the
Indian students.
Table 24 shows that the other area which yielded significance
was in grades 4-6 In the subscale entitled "Peer."

The t-values indi

cated that the non-Indian children were more positive, 2.20, toward
their peers.
All other subscales failed to reveal any significant differ
ences between the attitudes of Indian and non-Indian students within
the various subscales.
The following data is secured from the information included
in Table 24.
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Table 24 includes five subscales for grades K-12.
scales are:

These sub

(1) Teachers, (2) Learning, (3) School Structure and Cli

mate, (4) Peer, and (5) General.. The findings become significant at
the .05 level.
Each of the hypotheses developed in relation to five subscales
of the School Sentiment Index are restated below with a notation about
the result and appropriate table.
Hypothesis 1.

There is no significant difference in measured

attitudes toward Teachers between the Indian and non-Indian students
at the grade levels tested.
The results of the statistical treatment of the hypothesis are
presented in Table 24.

The t-test yielded a t-value which was signifi

cant at the .05 level for grades K-3.
Hypothesis 2.

There is no significant difference in measured

attitudes toward Learning between the Indian and non-Indian students
at the grade levels tested.
The results of the statistical treatment of the hypothesis are
presented in Table 24.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hypothesis 3 .

There is no significant difference in measured

attitudes toward School Structure and Climate between the Indian and
non-Indian students at the grade levels tested.
The results of the statistical treatment of the hypothesis are
presented in Table 24.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
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Hypothesis 4 .

There is no significant difference in measured

attitudes toward their Peers by the Indian and non-Indian children at
the grade levels tested.
The results of the statistical treatment of the hypothesis are
presented in Table 24.

The t-test yielded a t-value which was signifi

cant at the .05 level for grades 4-6.
Hypothesis 5 .

There is no significant difference in measured

attitudes toward school in General between the Indian and non-Indian
students at the grade levels tested.
The results of the statistical treatment of the hypothesis are
presented in Table 24.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Each of the hypotheses developed in relation to the seven sub
scales of the School Sentiment Index is restated with notation about
the results and the appropriate table.

The seven subscales are pre

sented in Table 25.
Hypothesis 6 .

There is no significant difference in measured

attitudes toward Teachers, at the grade levels tested, between Indian
and non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value Xvhich was not sig

nificant at the .05 level.
Hypothesis 7.

There is no significant difference in measured

attitudes toward Mode of Instruction, at the grade levels tested,
between Indian and non-Indian students.
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TABLE 25
t-VALUES AS MEASURED BY THE SCHOOL SENTIMENT INDEX FOR 7 SUBSCALES

Subscale

t-Test

Non-Indian

Indian

Grades 7-9

1.
2.
3.
4.
5.
6.
7.
8.

Teacher
Mode of Instruction
Authority and Control
Interpersonal
Relationships
Learning
School Structure and
Climate
Peer
General

.08
.99
.95
.76
.30
1.50

X
X
X
X
X
X

.56
.56

X
X

Grades 10-12

1.
2.
3.
4.
5.
6.
7.
8.

Teacher
Mode of Instruction
Authority and Control
Interpersonal
Relationships
Learning
School Structure and
Climate
Peer
General

.12
.34
.82
1.02

X
X
X
X

1.92
.79

X

1.61
.94

X
X

X

The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hypothesis 8.

There is no significant difference in measured

attitudes toward Authority and Control, at the grade levels tested,
between Indian and non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
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Hypothesis 9.

There is no significant difference in measured

attitudes toward Interpersonal Relationships, at the grade levels
tested, between Indian and non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hypothesis 10.

There is no significant difference in measured

attitudes toward Learning, at the grade levels tested, between Indian
and non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hyp othesis 11.

There is no significant difference in measured

attitudes toward School Structure and Climate, at the grade levels
tested, between Indian and non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hypothesis 12.

There is no significant difference in measured

attitudes toward Peers, at the grade levels tested, between Indian and
non-Indian students.
The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.
Hypothesis 13.

There is no significant difference in measured

attitudes toward school in General, at the grade levels tested, between
Indian and non-Indian students.
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The results of the statistical treatment of the hypothesis are
presented in Table 25.

The t-test yielded a t-value which was not sig

nificant at the .05 level.

Discussion
Attitudes between Indian and non-Indian students in the Grand
Forks Public Schools as measured by the School Sentiment Index were
significant in two areas, those being with 5 subscales in grades K-3
toward their teachers and in grades 4-6 tov/ard their peers.

In both

cases the non-Indian students appeared to be significantly more posi
tive toward their teachers in grades K-3 and more positive toward
their peers in grades 4-6.
There was little difference between the attitudes of the Indian
and non-Indian students, as indicated by the t-values, in other areas
such as Learning, School Structure, and toward school in general.
Those columns (see Tables 24-25) entitled Indian and non-Indian
indicate which group has a more positive attitude in regard to a par
ticular subscale.

The more positive group, Indian or non-Indian, is

indicated with an "X."

However, it must be remembered that these sub

scales, unless designated, are not significant at the .05 level.
Means, t-tests and standard deviations, as measured by the
School Sentiment Index for both five and seven subscales respectively,
can be found in Table 26 and Table 27.

The Interview
The interview format was developed by the researcher to assist
in determining the attitudes which students possessed and also because
this data could help reinforce any findings gathered from the previously
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TABLE 26
t-TEST, MEANS AND STANDARD DEVIATIONS AS MEASURED BY THE SCHOOL
SENTIMENT INDEX FOR 5 SUBSCALES

t-Test

Subscale

NonIndian

Indian

SD NonIndian

SD
Indian

(K-3)

1.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

2. lla
.19
1.10
.72
.52
1.31

4.86
5.36

4.28
5.42

1.99
1.35

1.35
1.33

3.71
3.64
4.52
22.10

3.47
3.49
4.37
21.02

.94
.96
1.34
3.91

1.07
.95
1.33
3.61

5.30
4.63

4.92
4.04

1.51
1.82

1.62
1.59

4.04
3.67
3.46
21.08

3.68
3.04
3.64
19.32

.93
3.85
1.53
4.03

1.16
1.08
1.83
5.40

(4-6)
i.
2.
3.
4.
5.
6•

Teacher
Learning
School Structure
and Climate
Peer
General
Total

.81
1.18
1.18
2.21a
.37
1.26

(7-9)
i.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

.73
.76

20.50
2.80

21.63
2.57

7.74
1.38

5.75
1.22

.30
1.50
.56
.56

10.58
6.93
5.60
46.40

10.38
7.50
5.90
47.98

3.11
1.74
2.51
14.13

2.87
1.66
1.78
10.62

(10-12)

1.
2.
3.
4.
5.
6.

Teacher
Learning
School Structure
and Climate
Peer
General
Total

1.34
1.02

99.10
14.55

97.55
13.73

12.22
1.73

7.84
1.86

1.92
.79
1.61
.94

48.64
12.55
25.09
199.91

44.64
13.27
23.18
192.36

4.59
2.06
3.50
21.34

4.72
2.05
1.34
13.82

Significant at the .05 level
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TABLE 27
t-TEST, MEANS AND STANDARD DEVIATIONS AS MEASURED BY THE SCHOOL
SENTIMENT INDEX FOR 7 SUBSCALES
NonIndian

Indian

SD NonIndian

SD
Indian

.08
.99
.95
.76

8.28
7.95
4.27
2.80

8.33
8.63
6.68
2.58

3.23
3.44
1.96
1.38

2.57
2.50
1.77
1.22

.30

10.58

10.38

3.11

2.87

1.50
.56
.56

6.93
5.60
46.40

7.50
5.90
47.98

1.74
2.51
14.13

1.66
2.18
10.62

t-Test

Subscale

(7--9)
1.
2.
3.
4.
5.
6.
7.
8.

Teacher
Mode of Instruction
Authority and Control
Interpersonal
Relationships
Learning
School Structure
and Climate
Peer
General

(10--12)
1.
2.
3.
4.
5.
6.
7.
8.

Teacher
Mode of Instruction
Authority and Control
Interpersonal
Relationships
Learning
School Structure
and Climate
Peer
General

mentioned instruments.

.18
.34
.82
1.10

42.00
26.18
30.91
14.55

42.27
■25.73
29.55
13.73

5.38
3.01
4.72
1.76

5.01
2.96
2.39
1.86

1.92

48.63

44.63

4.59

4.71

.79
1.61
.94

12.55
25.09
199.91

13.27
23.18
192.36

2.06
3.50
21.34

2.05
1.34
13.83

The instrument (see Appendix G) used was devel

oped to gather information about attitudes, both scholastic and general,
concerning school, peers, parents, social, and their academic background.
Twenty-eight students were selected from the Indian population
in grades 5-12 for the interview.

The students

were

from the various public schools in Grand Forks.

selected randomly

Each interview took

approximately one-half hour and consisted of thirty questions from
which the following conclusions have been formed.

Ill

The researcher's general Impression of the students was that
they, as a group, seemed to be alert, well-adjusted and in possession
of positive attitudes about themselves and their surroundings.

Even

those students about whom the researcher had formed certain questionable
opinions (from initial appearance) seemed to be quite positive in their
attitude and about their future.

This researcher was aware that

people's attitudes about certain groups are often shaped by one's ap
pearance.

One of the young girls who was interviewed might well draw

negative responses within the school because of appearance.

For exam

ple, she had several tattoos on her a m and forehead, her dress was
unkempt and might be considered by some as "extremely informal."

Yet,

in interviewing her, this researcher found her attitude about herself
and her school environment to be very positive and optimistic.
The findings shall be discussed collectively, except when devi
ations occur which necessitate discussing responses which may have been
a great deal different than the norm.
A profile of the students will be made using the data gathered
from the interview.
1.

GradesEighteen of the twenty-eight students interviewed indi
cated that their grades were average, seven indicated that
their grades were good and three said that their grades
were poor. Two of those who said their grades were 'poor
felt that they could be improved if more effort were put
forth.

2.

Do you get along with the other students?
Only one student, a high school student who had indicated
that she was experiencing social problems not racially con
nected, said she did not get along with the other students.

3.

Have you experienced any discrimination?
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The students who indicated they had experienced some
form of racial discrimination, three persons in the
junior high, three in the elementary, and two in the
high school, said that it had been in the form of name
calling, and that it was not a frequent occurrence. In
most cases they indicated that it was not something that
they were particularly upset about, or had been a factor
in altering study habits or grades. Only in one instance,
with a high school student, did the student feel there
was discrimination by the teachers.
4.

Is the school work too difficult?
Twenty-five students indicated that the work was not too
difficult, three said that it was. Two of the latter
explained that they could do the work if they wanted to.

5.

Do you have math or reading problems?
Thirteen students indicated that they had either a math
or reading problem of some kind, although most felt that
their problems were not severe. The problems broke down
into: two math and one reading in the elementary, four
math and four reading in the junior high and one math and
one reading in the high school. Only one person, of
junior high school age, indicated having both a reading
and a math problem.

6.

Are you absent often?
Two students indicated that they were absent often— one
in high school, who said she was going to leave for the
service, and one in junior high. The remainder of the
students said that their attendance was good and they did
not feel they had missed a lot of school.

7.

Do you have to help support your family?
Only one person said it was necessary to work to help
the family. She indicated that she was staying with fos
ter parents, and worked to send money back to her real
parents who live on a reservation, not so much for their
support, but so they would have extra spending money.

8.

Are most of your friends still in school?
Only one high school girl indicated that her friends
were not in school. She was the same student who had
indicated that she was dropping out.

9.

Does the school make any effort to keep you in school?
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Twenty-six students indicated that the school made some
sort of an effort to keep them in school, although most
of them did not know exactly how. Most of the students,
by law, had to be in school. Those that did not, e.g.,
high school students, felt that they were encouraged
either by teachers or people involved in athletics to
stay in school. The two persons who did not feel they
were encouraged to stay in school were both in high
school and felt there had been no concerted effort by
any school connected person to encourage them to stay.
10.

Do you feel the curriculum is worthwhile?
All of the students felt that the curriculum had rele
vance and there was a particular reason that particular
courses were being taught. Even though some students did
not care for certain subjects they did feel there was
relevance to the course and the courses were not taught
just to give them something to do. They also felt that
there was adequate variety in the classes for individual
choices.

11.

Do you have encouragement to stay in school?

From whom?

All of the students responded favorably. All said they
had encouragement from the family, a few had been encour
aged by teachers, two from coaches, and others mentioned
the Big Brother Program and the extended family.
12.

Do you like most of your teachers?

Why?

All the students said they generally liked their teach
ers, although many mentioned•one or two that they did not
particularly get along with.. Reasons given were: they
are nice, helpful, understanding, informative, concerned,
impartial and fair.
13.

Do most of your teachers treat you fairly?
All of the students responded that they were treated
fairly, no different than the other students in their
rooms.

14.

Do most of the people in school know you are Indian?
Six of the twenty-eight students said that most of the
students did not know they were Indian. In these cases
the students, for the most part, did not appear to have
the physical characteristics of an Indian. All six of
these students indicated that they did not try to hide
the fact that they were Indian, it was just that people
did not identify or associate them as being Indian.
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15.

Do you participate in extra-curricular activities?
activities? Why not?

What

One student at the elementary level indicated that he
participated in extra-curricular activities— sports.
Two others said they would like to take band, but they
could not afford an instrument. Seven students partici
pated at the junior high level, mostly in athletics, two
persons in high school participated, that again being in
sports. The reasons given most for not participating was
"I just don't care to." One high school student attend
ing the high school using the nickname in question said
he would like to take part in extra-curricular events,
but would not because he did not like the nickname "Red
skin," which he found particularly offensive, and would
not participate as long as the high school kept that name.
16.

How many schools have you attended while in Grand Forks?
Elementary-1.2
Junior High- 2.7
High School- 2.8
There appeared to be very little interchanging of schools
within the system.

17.

Are your friends mostly Indian, non-Indian or both?
Three persons indicated Indian, eighteen said non-Indian
and seven responded both. When asked x-zhy more of their
friends weren't Indian they said most of the kids they
knew were non-Indian or most of the children in their
neighborhood were non-Indian.

18.

Do you like the Grand Forks schools?
All the students indicated that they liked the Grand
Forks schools. When asked "why?" they responded prin
cipally with the same answers, e.g., "many things to do,"
"the students are friendly," "it's different than the
smaller schools" and "it offers more courses."
Would you rather be going to school somex-zhere else?
Eight students indicated that they would rather be going
to school closer to their previous home. They added, Grand
Forks was a temporary home, but as long as they were here
they did not dislike the schools they were attending.

19.

Are there any school dropouts in your family?
Eleven students said no, seventeen students responded
with yes.
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Thirteen students indicated that either their mother
or father had been a dropout and the rest stated that
someone within their immediate family had not finished
high school. One student indicated everyone in her
family had dropped out of school, and she was not sure
whether she would finish school either.
20.

Are there any college graduates in your family?
Three students said yes, and in those cases the grad
uate was a step-father or foster parent who was nonIndian. Twenty-five said no, but eleven had a member
of their immediate family attending college at the pre
sent time.

21.

Do you feel people are always picking on you?
Only one person felt people were always picking on him
and this xjas by people who were non-school personnel or
students.

22.

What problems do you see with your school, if any?
All students indicated that there were no major prob
lems and that there was nothing they would change at
their particular school if they could. Those who did
see minor problems said, "I'd like to change a couple
of rules, such as letting us run in the hallways."
Another suggestion was, "I would like my old coach
back," and another said, "I would rather study more
modern history."

23.

Do you know of the educational programs available to
Indian students?
Three persons indicated they did. In the three cases
the student's parent was working for a Federally or
University connected program. The rest of the students
indicated that they had never heard of all the programs
which they could be considered for.
(The researcher
then took time to inform them about the nature of the
programs available to them and who they should contact
when and if they become interested.)

24.

Are your parents interested in what you do at school?
The students were unanimous in agreeing that their
parents were interested in what they did at school and
were concerned about their completion of school.

25.

Are your parents strict, not strict, or just right?
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Only one student, at the elementary level, thought his
parent was other than just right about discipline. The
student who felt his parents were too strict said his
mother would not let him cross Washington Avenue, and
he knew that he safely could.
26.

Do your parents speak an Indian language at home?
None of the students indicated that an Indian language
was a major language used in the home, but nine students
indicated that an Indian language was spoken in the home
on occasion. Some indicated this to be true when the
parent did not want them to know x^hat was being said.
Only five students indicated that they could communicate
in an Indian language.

27.

Do your parents participate or attend Indian celebrations?
Do you?
Ten students said their parents attended Indian celebra
tions. Eleven students said they attended. One student
said he would like to but his parents Would not let him.

28.

Have you had problems with the law authorities?
All students said no, except one high school student who
said he was stopped, taken to the police station and ques
tioned. When asked why, he indicated "because of the w a y
I look." This boy wore long hair, Indian beaded hat,
back-pack etc.

29.

Would you like to see some Indian studies and appreciation
courses taught in your school?
The students were almost unanimous in their answer, yes.
The only dissenting response was, "no, because the other
kids will just make fun of it and I don't want to see that.
But, I do think there is a need for it to be taught in the
schools."
The students felt there was a need for such courses to
be taught to inform the kids how Indians have lived in the
past and continue to live today. They said many of the
kids have erroneous concepts of how Indians live today,
especially those living on a reservation. And they felt
that such courses would help in understanding the Indian
and curb prejudice and mistrust that might exist between
Indian and non-Indians today.

30.

What are your plans when you finish high school, and do
you plan on finishing?
Twenty-seven students said they planned on finishing
high school, because they realized the importance in
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doing so if they wished to go on to college and be able to
compete in the job market. Only one indicated that she
would not finish now, that she wanted to enter the mili
tary service, but she would like to finish at a later date.
The students all felt that they would either go into
college or to a trade school. They were quite definite
in their plans about continuing their education and doing
post-high school work. A few were not exactly sure what
they wanted to do as a vocation and indicated that their
choice might change at a later date. Listed below are the
vocations which they indicated to the researcher:
Coach-rancher-1
Nursing-3
Mechanical Engineer-1
Air conditioning repairman-1
Teacher-6
Veter ina rian-2
Construction-2
Medicine-2
Pilot-1
Mechanic-1
Carpenter-1
Air Force-1
Professional
Distributive Education-2
hockey-1
Fish and Wild Life-1
Job Corps-1

Summarization of the Interview
A general observation of the students interviewed is that of
positiveness.

That is, this researcher felt the students were very

positive about their well-being, their attitudes, their future and
environment, and being a minority in Grand Forks schools.

They

appeared to be normal, well adjusted young people who just happened
to be of Indian heritage.

Those who had lived on a reservation seemed

no different than those that had not.

These are, of course, external

observations and many times cannot reflect internal projections.
It would be fair to say that these children viexved themselves
as being no different than the non-Indian students; they did not feel
they were being treated any differently, nor did they ask to be treated
differently, although they did feel their heritage made them, in a sense,
different from the other students.

They did not feel they should in any

way be treated differently, but they did feel that other students should
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be aware of the way Indian people lived in the past and continue to live
in the present.
It was most gratifying to find that the students were so posi
tive about their future.

Every one of them expressed confidence about

being in school and his role in society in the future.

They did not

seem to have any incurable "hang-ups" nor did they indicate that being
Indian should be considered a handicap.

Summary of findings
Subject to the limitations identified earlier, the findings are
presented in the following statements:
1.

Attitudes of the Indian children, as measured by the Native

American Self-Concept and Attitude Inventory, indicated that the students
at both the upper and lower grade levels were quite positive about them
selves and their environment.

They did not appear to have any undue

hardships placed upon them by the schools or their peers because they
are a minority.

They do have pride in the fact that they are Native

Americans and they do not see it as being a handicap for themselves.
They are quite concerned about being better informed about their heri
tage and feel more effort should be exerted to have such studies
included in the curriculum.
2.

Student scores in grades K-12 on the Native American Culture

Knowledge Inventory xrould indicate that the students do not possess very
much information about Indian culture or Indian history, as measured by
the Native American Culture Knowledge Inventory.

The students at both

the upper and lower levels had scores of less than fifty percent correct
responses on the Inventory.
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Although they scored quite low on the Inventory, they were over
whelming in their consensus in wanting to know more about Indian people,
wanting more Indian studies in the classroom and feeling that Indian
history was just as important as non-Indian history.
3.

A comparison of attitudes between Indian and non-Indian stu

dents in grades K-12, as measured by the School Sentiment Index, indi
cated that there were only two areas within the subscales which yielded
significance at the .05 level.
Those areas which yielded significant t-values at the .05 level
with 5 subscales were teachers and peers.
Grades K-3 yielded a t-value of 2.11, which was significant at
the .05 level.

This statistic indicated that non-Indian children were

more positive toward their teachers than were the Indian children.
Table 24 shows that the area area which yielded significance
was in grades 4-6 in the subscale entitled "peer."

The t-values indi

cated that the non-Indian children xjere more positive, 2.20, toward
their peers.
None of the other subscales failed to reveal any significant dif
ferences between the attitudes of Indian and non-Indian children within
the various subscales as measured by the School Sentiment Index.
4.

A general observation of the students interviewed is that

of positiveness.

That is, this researcher felt the students were very

positive about their well-being, their attitudes, their future and school
environment, and about being a minority in the Grand Forks schools.
They appeared to be well-adjusted children who felt no undue pres
sure about being Indian and were quite positive about the fact that they
were Indian and did not see this as a deterrent to a successful future.

CHAPTER V

SUMMARY AND CONCLUSIONS

Summary of the Investigation
The purpose of this investigation is to determine:

(1) the

attitudes that Indian children in the Grand Forks Public Schools have
about themselves as Indian, as measured by the Native American SelfConcept and Attitude Inventory;

(2) how much information Indian children

in the Grand Forks Public Schools have about Indian Culture, as measured
by the Native American Culture Knowledge Inventory; and (3) the atti
tudes that Indian children in the Grand Forks Public Schools have about
school in comparison to a matched sample of non-Indian children, as
measured by the School Sentiment Index.

Summary of the Procedures
The population for the investigation included 130 Indian stu
dents in grades K-12 and 130 non-Indian students in grades K-12 enrolled
in the Grand Forks, North Dakota Public Schools.
The 130 Indian students comprising the sample for the investi
gation were identified by school officials in Grand Forks and/or through
a process in which students identifed themselves as being Indian.

The

130 non-Indian students were selected by random sample for a comparative
evaluation in relation to attitudes toward school.
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Three instruments were used in the research.

The Native Ameri

can Self-Concept and Attitude Inventory and the Native American Culture
Knowledge Inventory were given to 118 Indian students comprising the
sample.

Each of the instruments had two forms; one for the primary

grades (K-3) and one for the intermediate and secondary grades (4-12).
The School Sentiment Index was given to the 118 Indian and 118 nonIndian students comprising the sample.

The School Sentiment Index was

employed in three different levels, the primary (grades K-6), interme
diate (grades 7-9) and secondary (grades 10-12).

The test instruments

used in this study were administered during the time period of February
24, 1975 through March 14, 1975.
The Analysis of data involved a tabulation of responses for the
Native American Self-Concept and Attitude Inventory and Native American
Culture Knowledge Inventory.

A t-test was applied to data pertaining

to Indian and non-Indian children's attitudes as measured by the School
Sentiment Index.

Summary of Findings
The findings presented here are related to the specific research
questions and the data pertaining to those questions as proved by the
selected instruments and results of the intervieitf.
Results of the Native American Self-Concept and Attitudd Inven
tory indicated that the students at the upper and lower grade levels
were quite positive about themselves and their school environment.
did not appear to have any undue hardships placed upon them by the
schools or their peers because they happened to be a minority.

They

did have pride in the fact that they are Native Americans and do not

They
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see it as being a hardship for them.

They revealed, in the attitudinal

as well as the cultural inventories, that they wished to know more about
their culture and desired that more emphasis be placed upon this aspect
of their education by the schools.
The Native American Culture Knowledge Inventory scores of the
students in grades K-12 would indicate that the students do not possess
very much knowledge about their heritage and Indian history.

The stu

dents at both the upper and lower grade levels had a mean score of less
than fifty percent correct on the Inventory.

Many did not know the

answers to questions such as, "Are there any Indian reservations in
North Dakota?"

Is such information important to an individual who is

part of that culture, or who claims heritage from that particular
racial group?
This researcher, being part of the minority group in question,
believes that it is important to have at least minimal knowledge of the
group from which one claims heritage.
self as well as one's racial origin.

One must have pride in one's
This is especially true when an

individual belongs to an ethnic group which is located within a larger
dominant culture.

It is a terrible, demeaning, self-defeating condi

tion to be embarrassed or to feel shame for belonging to a particular
racial group.

It is important that one have knowledge of the positive

aspects of one's racial heritage since, for the most part, the negative
aspects are made readily available through various sources (e.g., media,
peers, institutions, etc.).

Therefore, this researcher believes that

schools must attempt to disseminate information which will provide a
source of cultural pride for their minorities.
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Although they scored low, as measured by the Native American
Culture Knowledge Inventory, the students indicated overwhelmingly that
they would like to know more about their heritage and Indian history.
They were also very decisive in their feelings about the importance for
them and non-Indian students to be aware of Indian culture.
The School Sentiment Index, which compared the attitudes of the
Indian and non-Indian students attending the Grand Forks Public Schools,
indicated that there was very little significant difference between the
groups at all levels, K-12.
following areas:

The subscales which were compared were the

Teachers, Learning, School Structure, Peer and General.

The two areas which were significant at the .05 level were the
subscale "Teachers" for grades K-3 (2.11) and "Peers" for grades 4-6
(2.20) within 5 subscales.
The researcher feels that these findings substantiate the find
ings on the Native American Self-Concept and Attitude Inventory where
the students indicated that they did not feel different than the other
students in school and did not wish to be' treated differently than the
other students.
The interview revealed that, for the most part, the students
were normal, well adjusted and quite positive about themselves and
their being considered Native Americans.

They did not feel they were

being discriminated against because they were Indian or were treated
in any manner more positive or negative because they were members of
the minority population.

They indicated that their grades were mostly

good, that school was not too difficult for them and that they did not
have many academic difficulties that could not be resolved.

They
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generally liked their teachers, their school and the children with whom
they associated and went to school.
They indicated that most of their friends were still in school
and that they did not miss a great deal of school.

The whole popula

tion felt that they had encouragement to stay in school, certainly by
their families and, as some indicated, by their teachers.
Several had dropouts in their immediate family and none had a
member of his real family who had graduated from college, although
many indicated that they had relatives now in college who they ex
pected irould graduate.
Most felt their parents were not too strict, and they (the
students) indicated that they had never been in trouble with the
legal authorities.
One hundred percent of the students interviewed said they real
ized the need for education and had plans to graduate from high school
and go on to either college or a trade school.

Conclusions
The following conclusions are based on the findings of this
study involving the Indian children and a sample of non-Indian chil
dren from the Grand Forks Public Schools.
The data used to formulate these conclusions was gathere’d via
the Native American Self-Concept and Attitude Inventory, the Native
American Culture Knowledge Inventory, the School Sentiment Index and
an interview format.
1.

The Indian students have a positive self-concept of them

selves and possess a positive attitude about their school, their peers
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and their environment as measured by the Native American Self-Concept
and Attitude Inventory.

They do not feel there is resentment toward

them because they are Native Americans and take pride in the fact that
they are members of this racial group.
2.

The students have a lack of knowledge about their heritage

and Indian history as measured by the Native American Culture Knowledge
Inventory.

Both the younger and older students scored less than 50

percent correct on the Inventory which tested their knowledge about
Indian history and culture.
Even though the Indian students, as a whole, scored very low on
their knowledge of Indian history, they agreed overwhelmingly that they
would like to know more about the Indian way of life, culture and his
tory.

They also indicated that they believed that learning Indian his

tory was just as important to them as learning non-Indian history.
3.

There is very little significant difference, as measured by

the School Sentiment Index, in the attitudes of the Indian students and
the attitudes of the non-Indian students toward school, teachers or
peers.

Both the students in the experimental group, Indians, and in

the control group, non-Indians, indicated they felt the same way about
their

teachers, their school, their subjects, other students and the

general operation of their school.

There were only two areas of sig

nificant difference at the .05 level, that being about Teachers for
students in K-3 and about their Peers for students in grades 4-6.

Non-

Indians were more positive in both cases.
4.

The Indian students, selected at random from grades 5-12

for an interview, indicated that they were quite positive about their
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self-concept and attitudes.

They were also prideful of the fact that

they were members of a Native American tribe and did not feel that
this detracted from their characters or their persons.

They did not

feel they were being treated differently by their teachers or peers,
and did not feel that being Indian should be a handicap to them.

These

students also indicated unanimously their desire to know more about the
Indian culture.

Educational Implications and
Further Recommendation
The findings of this study support the literature which indi
cates that many Indian students in public schools are not given adequate
knowledge or opportunity to learn about their cultural background.
The vast majority of the Indian students indicated that they
were quite positive about their progress in the school system and
intended to complete their schooling.

These same students indicated

in great numbers that they had members of their family who had dropped
out of school.

Could it be that the relatives of these children did

not view themselves in such a positive manner as do these students who
are presently in attendance?
On the basis of the desire for more cultural awareness, the
curriculum should be altered with respect to meeting various desired
needs.

It is this researcher's opinion that the decision on how to

make these alterations and modifications in school curricula and what
goals should be achieved by these modifications should be determined
by the parents of the Indian students and.selected representatives of
the students involved.

The final details of the administration and
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Implementation of these curricular modifications would be worked out
with the cooperation of the school officials and teachers involved.
Not only would a knowledge of the Indian culture provide a
vehicle for better understanding of Indian children and Indian prob
lems, but it would also aid non-Indian children in understanding a
culture which might be quite different from their own.

Recommendations
1.

A better and more thorough method should be investigated

for determining the number of Indian children who are enrolled in the
Grand Forks Public Schools.

The administrators and teachers will have

to make more of an effort to participate in the identification of the
children.
2.

A concerted effort should be made to evaluate and modify

the existing curriculum to include more Indian historical and cultural
appreciation courses.

The schools will have to identify the types of

courses which the students desire and make a conscientious effort to
implement these wishes.
3.

Any study or evaluation of the present curriculum which

involves Indian students should contain input by persons and parents
who are part of the Indian community, and they should be consulted
as to any revisions or adoptions which involve the future of their
youngsters.
4.

Since not much demographic data is available on Indian
\

students in the Grand Forks Public Schools, the school district should
make a concerted effort to obtain such information.
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This researcher believes that the study has demonstrated that
the Indian students’ desire to know more about their culture is justi
fied .

Recommendation for Further
Research
In view of the findings of this study the following recommenda
tions- for further research are offered which might serve to explore
more of the problems confronting educators of Native American children.
1.

Research, directed explicitly at the relevancy of the cu-

riculum as it now affects the Indian children attending Grand Forks
Public Schools, must be given further consideration.
2.

More research is needed to determine how non-Indian students

perceive Indian students who are attending the Grand Forks Public
Schools, and whether the non-Indian students see relevancy for Indian
culture and appreciation courses.

APPENDIX A
GRAND FORKS SCHOOLS PARTICIPATING IN THE STUDY

GRAND FORKS SCHOOLS

*Only the following schools participated in the testing, since only
they had Indian students enrolled in school. The following also ,
includes the code number used for each school.

Code
No.
1

School
Belmont (elementary)

2.

Ben Franklin (elementary)

3.

Central High School (10-12)

4.

Lake Agassiz (elementary)

5.

Lewis and Clark (elementary)

6.

Lincoln (elementary)

7.

Red River High School (10-12)

8.

Roosevelt (elementary)

9.

South Junior High (7-9)

10.

Twining (6—7—8)

11.

Viking (elementary)

12.

Valley Junior High. (7-9)

13.

Washington (elementary)

14.

West (elementary)

15.

Wilder (elementary)'

16.

Winship (elementary)

APPENDIX B
TEST AND INTERVIEW SCHEDULES

TEST SCHEDULE
February 26, 1975-March 14, 1975

Date

Time

School

Feb. 26
(Wed)

9:00-10:15
10:30-11:30
1:00-2:30

Viking
Lewis and Clark
Ben Franklin

Feb. 27
(Thurs)

9:00-10:15
10:30-11:30
1:00-2:30

Belmont
Belmont
Valley

Feb. 28
(Fri)

9:00-10:15
10:30-11:30
1:00-2:30

Washington
Wilder
West

Mar. 3
(Mon)

9:00-10:15
10:30-11:30
1:00-2:30

Agassiz
Agassiz
Twining

Mar. 4
(Tues)

9:00-10:15
10:25-11:30
12:30-2:30

Red River
Roosevelt
Winship
Winship

Mar. 6
(Thurs)

9:00-10:15
10:30-11:30

South
Lincoln

Mar. 10
(Mon)

10:30-12:00
1:00-2:00

Winship
West

Mar. 11
(Tues)

9:00-10:30
1:00-2:00

Central
Agassiz

Mar. 12
(Wed)

10:30-12:00

South

Mar. 14
(Thurs)

9:00-10:00
10:30-11:30
1:00-2:00
2:00-3:00

West
South
Wilder
Central

Interview Schedule
March 17, 1975-March 21, 1975

March 17- Monday (1:00-2:00) school #1
March 18- Tuesday (10:00-12:00) school #13
March 18- Tuesday (1:00-2:00) school #16
March 19- Wednesday (9:00-12:00, 1:00-3:00) school #12
March 20- Thursday (8:00-12:00) school #9
March 21- Friday (9:00-11:30) school #3

APPENDIX C
CORRESPONDENCE WITH SCHOOL ADMINISTRATORS
AND TEACHERS

Date:

Principal:
School:

Dear Sir:
As part of the research connected with Grand Forks' Title IV project
I would like to test the following students on:
_______ _________________________ at_________________________________
The test will take approximately one hour.
room available where I may conduct the test?
Thank you very much.

Sincerely,

Murton L. McCluskey

Students:

Can you please make a

Indian Education Act, Title IV

October 24, 1974

Dear Sir:
We, the curriculum assessment committee, are attempting to determine if
there is a need to increase Indian awareness in our curriculum. We
understand that you may have an Indian Studies program which you have
implemented in your school.
The population of Indian students is quite small in our school system,
but we are still trying to determine if there is a need for modifica
tion of curriculum. We would appreciate help with the following:
1.

Steps you used to determine a need for an Indian Studies
program.

2.

Materials, if possible, which you use in your program.
(We will be glad to pay for costs incurred.)

3.

Lists of references, bibliographies, book lists, etc.

4.

Copies of any tests you might have given to determine
attitudes, self-concepts, etc.

5.

Names of those individuals who might be of assistance.

Thank you very much for your help. We would appreciate very much your
contribution to getting the program underway.
Sincerely yours,

Murton McCluskey
2222 South 17th Street
Grand Porks, North Dakota 58201
P.S.
MM/sk

We will be assessing curriculum in grades K-12.

APPENDIX D
CODES FOR DATA

Codes

Code for:

School Sentiment Index

(Grades K-9)
Identification Number:
School:

Indian students only

See Appendix __________

Sex:
0.
1.

Female
Male

Grade:
Actual grade shown, except 0 for kindergarten
Responses:
1.
2.

True
False

(Grades 10-12)
Identification Number:
School:

See Appendix __________

Sex:
0.
1.

Female
Male

Grade:
Actual grade shown
Responses:
1.
2.
3.
4.

Indian students only

Strongly agree
Agree
Disagree
Strongly disagree

Codes

Codes for:

(1) Native American Self-Concept and Attitude Inventory
(2) Native American Culture Knowledge Inventory

(Grades K-3)
Sex:
0.
1.

Female.
Male

Age:
Actual age shown

Native American Self-Concept and
Attitude Inventory:
0. No
1. Yes
Native American Culture Knowledge Inventory
1. True
2. False
3. I don't know

Grade:
Actual grade shown, except 0 for kindergarten
Mother Living:
0.
1.

No
Yes

Father Living:
0.
1.

No
Yes

Place of Residence:
1.

Mother

2.

Father

3.

Mother and Father

4.

Aunt and Uncle

5.

Grandparents

6.

Foster Parents

7.

Other

Codes
Codes for:

(1) Native American Self-Concept and Attitude Inventory
(2) Native American Culture Knowledge Inventory
(Grades 4:12)

Sex:
0.
1.

Native American Self-Concept and Attitude
Inventory:
1. Agree very much
2. Agree pretty much
3. Agree a little

Female
Male

Age:
4.
5.
6.

Actual age shown

Disagree a little
Disagree pretty much
Disagree very much

Grade:
Actual grade shown
Native American Cult

Tribe;;

0.
1.
2.
3.

1.

Unknown
Chippewa
Sioux
Other

2.
3.

True
False
I don't know

Degree:

0.
1.
2.
3.
4.

Unknown
Full
One-half
One-fourth
Less than one-fourth

Lived on Reservation:

0.
1.

No
Yes

Mother Living:
0.
1.

No
Yes

Father Living:
0.
1.

No
Yes

Place of Residence:
1.
2.

Mother
Father

3.
4.

Mother and Father
Aunt and Uncle

5.
6.

Grandparents
Foster Parents

7.

Other

APPENDIX E
NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY
AND
NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY
(GRADES 4-12)

Native American Culture Knowledge Inventory
(Grades 4-12)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

The Navajo tribe is one of the tribes which reside in North Dakota.
Some Indians still practice their Indian religion.
Indians are tax payers.
There are no Indian reservations in the state of North Dakota.
Corn was one of the vegetables developed by the Indians.
The Indians were very helpful to the Pilgrims.
Indians have contributed many valuable things to our present way of
life in America.
Indians have to get permission to leave the reservation.
Scalping was introduced to the Indians by the white settlers.
There are approximately 10,000 Indians living in the United States
today.
The largest tribe in the United States is the Chippewa tribe.
Some Indians use "Peyote" for killing coyotes.
It is said that the Indians migrated to America from Asia.
"Indian" is a word meaning "wanderer."
The most common reason an Indian child will look dotra when being
spoken to by an adult is out of fear.
A person has to be full-blooded Indian to be enrolled as a tribal
member.
Sitting Bull was a Chippewa chief.
The Indian medicine man performed the same functions as a modern
day doctor might.
There are some Indians who use traditional Indian cures, as well as
modern medicine for their illnesses.
The Sun Dances and traditional feasts are no longer practiced by
Indians at their celebrations.
There is a movement in this country to up-grade education for
Indians.
Indians who live on reservations must be full-blooded Indian.
The tribal councils have the only say over Indian affairs on the
reservations.
Most Indians return to the reservation after obtaining a higher
education.
One thing about Indians is that they lack ambition.
All Indians receive monthly checks from the government.
Alcoholism has been a major social problem among Indians.
All Indians speak the same language and have the same customs.
If an Indian leaves the reservation he is unable to return to live.
Textbooks have fairly portrayed the Indian way of life.

Native American Culture Knowledge Inventory
(Grades 4-12)
True

False

I Don’t Know

____

1.

____

1.

1.

2.

2. _____

2. _____

3.

3. _____

3. _____

4.

4. _____

4. _____

5.

5. _____

5. _____

6.

6. _____

6. _____

7.

7. _____

7 . ______

8.

8. _____

8. _____

9.

9. _____

9. _____

10.

10. _____

10. _____

11.

11.

____

11. ____

12.

12. _____

12. _____

13.

13. _____

13. _____

14.

14. _____

14. _____

15.

15. _____

1 5 . ______

16.

16. _____

16. _____

17.

17. _____

17. _____

18.

18. _____

18. _____

19.

19. _____

1 9 . ______

20.

20. _____

2 0 . _____

21.

21. _____

21. _____

22.

22. _____

22. _____

23.

23. _____

23. _____

24.

24. _____

25.

25. _____

25. _____

26.

26. _____

26. _____

27.

27. _____

27. _____

28.

28. _____

28. _____

29.

29. _____

29. _____

30.

30.

30.

'

24. _____

APPENDIX F
NATIVE AMERICAN SELF-CONCEPT AND ATTITUDE INVENTORY
AND
NATIVE AMERICAN CULTURE KNOWLEDGE INVENTORY
(GRADES K-3)

Native American Culture Knowledge Inventory

(Primary)

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Some Indians still live on reservations.
Most Indians of today still live in tepees.
Most Indians of today still use ponies for travel.
Indians of today dress in buckskin.
There are some Indian students attending my school.
In the old days Indians killed whitemen whenever they could.
Indians were the first people in the Americas to grow corn.
Most Indians drink too much (liquor)
If they want, Indians can become doctors, lawyers, teachers, etc.
I would like to study more about Indians.
Most Indians I see on television are always bad.
Indians must get permission in order to leave the reservation.
Both the Sioux and Chippex^a tribes live in North Dakota.
Most Indians speak the same language.
The Navajo tribe lives in North Dakota.
Sitting Bull was a Sioux Indian who lived in what is now the
state of North Dakota.
Indian people are often shy.
All Indians get money from the government to live on just because
they are Indian.
In the olden days, some Indians were good farmers.
The buffalo was very important to the plains Indians' way of life.

(K-3) Read to the students orally.

Native American Culture Knowledge Inventory
Primary

(Cultural)

YES

NO

I DON’T KNOW

1.

1.

1.

2.

2.

2.

3.

3.

3.

4.

4.

4.

5.

5.

5.

6.

6.

6.

7.

7.

7.

8.

8.

8.

9.

9.

9.

10.

10.

10.

11.

11.

11.

12.

12.

12.

13.

13.

13.

14.

14.

14.

15.

15.

15.

16.

16.

16.

17.

17.

17.

18.

18.

18.

19.

19.

19.

20.

20.

20.

APPENDIX G
INTERVIEW FORMAT

Native American Self-Concept and Attitude Inventory
and
Native American Culture Knowledge Inventory
(Grades 4-12)

MALE:

NAME:
AGE:

FEMALE:

SCHOOL:

GRADE:

TRIBE: ____________________
DEGREE OF INDIAN BLOOD:

FULL____ ONE-HALF____
LESS THAN ONE-FOURTH

LIVED ON RESERVATION:
WHERE:

YES____ NO____
LENGTH OF TIME:

NUMBER OF BROTHERS: ____ SISTERS:
MOTHER LIVING:_____ FATHER LIVING:
WITH WHOM ARE YOU LIVING:
MOTHER:_______
FATHER:_______
MOTHER AND FATHER:_____
AUNT AND UNCLE:_____
GRANDPARENT:_____
FOSTER PARENT:_____
OTHER:

ONE-FOURTH

Native American Self-Concept and Attitude Inventory
(Grades 4-12)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

I am part Indian.
Older kids pick on me and my friends at school.
I feel that everyone is staring at me because I am Indian.
I look different than the other kids.
I would rather go to school where there are mostly Indian students.
I feel bad because I am Indian.
I am aware of all the good things that Indians have accomplished.
Other kids pick on me because I am Indian.
Because I am part Indian the teachers treat me unfairly.
I would feel better if I had some Indian teachers.
I have no particular love nor hate for non-Indians.
I have no particular love nor hate for Indians.
I could never consider a non-Indian as my best friend.
The Indian culture should be studied in schools in order to be
preserved.
There are many groups of kids in school that I cannot become part
of because I am Indian.
I would like to know more about the Indian way of life.
I have many white friends.
Indian people are the same as white people.
The school curriculum should contain only studies about white history.
I find the nickname "Redskin" an insult to Indian people.
The curriculum should contain some studies about the American Indian.
When one compares Indians to non-Indians, Indian children are allowed
more freedom from their parents.
The White race is crafty and treacherous.
It is equally as important to teach Indian history as it is to teach
white history in our schools.
Indians should give up their separate customs and become average
citizens in this country.
I feel bad when I hear someone say unkind or unpleasant things about
Indian people.
It is usually a mistake to trust a white person.
I feel uncomfortable when some refer to me as being an Indian.
Many people feel that all Indians are either lazy, sloppy, drunken,
undependable, dishonest, etc.
An Indian can be elected president of the United States.
If Indian reservations were done away with, the problems of the
Indians would disappear.
Indians have the same problems which can be solved with the same
solutions.
A good school principal should insist that Indians accept the white
man's ways.
If courses in Indian studies were offered in school, non-Indians
might have a better understanding and appreciation of the Indian's
way of life.

Native American Self-Concept and Attitude Inventory
(1)
Agree
Very
Much

(2)
Agree
Pretty
Much

(3)
Agree
a
Little

1.

31.

2.

32.

3.

33.

4.

34.

5.

6.
7.

8.
9.

10.
11 .
12.
13.
14.
15.
16.
17.
18.
19.
20.

21 .
22 .
23.
24.
25.
26.
27.
28.
29.
30.

(4)
Disagree
a
Little

(5)
Disagree
Pretty
Much

(6)
Disagree
Very
Much

-

Native American Culture Knowledge Inventory
and
Native American Self-Concept and Attitude Inventory
(grades K-3)
NAME ______________________________

AGE __________

GRADE __________

NUMBER OF BROTHERS __________

MOTHER LIVING

WITH WHOM ARE YOU LIVING:

MOTHER_________
FATHER _________
MOTHER AND FATHER________
AUNT OR UNCLE __________
GRANDPARENT __________
FOSTER PARENT __________
OTHER

MALE __________

FEMALE __

SCHOOL ________

SISTERS__________

FATHER LIVING _________ .

Native American Self-Concept and Attitude Inventory

(PRIMARY)

1.
2.
3.
A.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

I am part Indian.
I look different than the other kids.
I would like to live on an Indian reservation.
I would like to know more about how Indians live.
I would rather go to school with all Indian children.
My best friend is an Indian.
Indians are not as honest as other Americans.
Most Indians I know are friendly.
I am not allowed to play with Indian children.
There are some Indians in my school.
Indians are friendly toward non-Indians.
Indians are just as smart as non-Indians.
Indians work at jobs just like other Americans.
Indian people often lie and steal.
I would like to study more about Indians in class.
I feel bad when I hear someone say unkind things about
Indian people.
I feel good about being part Indian.
I would like to have some Indian teachers.
Indians are usually friendly people.
Other students are mean to me because I am Indian.

(K-3) Read to the students orally.

Native American Self-Concept and Attitude Inventory

***

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

6.

6.

7.

7.

8.

8.

9.

9.

10.

10.

11.

11.

12.

12.

13.

13.

14.

14.

15.

15.

16.

16.

17.

17.

18.

18.

19.

19.

20.

20.

Place an X in the blank of the correct response

Interview Format
Indian Students - Grand Forks Public Schools
1.

Grades- (Boys) Good
(girls) Good

2.

Yes

Yes

Are you absent often?
(boys)
Yes
(girls)

Yes

Explain.
No
No

problems?
Yes
Yes
Yes
Yes

No
No
No
No

No
No

Yes

No

Are most of your friends still in school?
No
(boys)
Yes'
(girls)

9.

No

Do you have to help support your family?
No
(boys)
Yes
(girls)

8.

No

Yes

Do you have math or reading
Hath
(boys)
Reading
(girls)
Math
Reading

7.

Poor

Is the school work too difficult?
(boys)
Yes
(girls)

6.

Average

Have you experienced discrimination? If yes by whom?
(boys)
Yes
No
(girls)

4.

Poor

Do you get along with the other students?
(boys)
Yes
No
(girls)

3.

Average

Yes

No

Does the school make any effort to keep you in school?
(boys)
Yes
No
(girls)

Yes

No

How?

10.

Do you feel the curriculum is meaningful and worthwhile?
(boys)
Yes
No
(girls)

11.

FamilyOthe’
rs-

Like

Why?

Dislike

Yes

No

Do most of the people at school know you are Indian?
(boys)
Yes
No
(girls)

15.

No

Do you feel most of your teachers treat you fairly?
(boys)
Yes
No
(girls)

14.

Yes

Do you like or dislike most of your teachers?
(boys)
Like
Dislike
(girls)

13.

No

Do you have any encouragement to stay in school? From whom?
No
FamilyYes
(boys)
Others(girls)

12.

Yes

Yes

No

Do you participate in extra curricular activities?
(boys)
Yes
No
what activities:
why not?

16.

How many schools have you attended in Grand Forks?
(boys)(girls)-

17.

18.

Are your friends mostly Indian, Non-Indian, both?
(boys)

Indian

Non-Indian

both

(girls)

Indian

Non-Indian

both

Do you like the Grand Forks schools?
(boys)

Yes

No

(girls)

Yes

No

Would you rather be going somewhere else?

Why?

NoYes19.

Are there any school dropouts in your family?
NoFatherBrotherYesMotherSister-

20.

Are there any college graduates in your family?
NoFatherBrotherYes- .
Mother
Sister-

21.

Do you feel people are alx<?ays picking on you.
(boys)
Yes
No
(girls)

Yes

Who?

Who?

No

who?
22.

What problems do you see, if any, with your school?
(boys)
None(girls).

23.

Do you know of the educational programs available to Indian
people?
No
Yes
(boys)
(girls)

24.

No

Yes

No

No

just right

No

just right

Do your parents speak an Indian language at home?
Yes
No
(boys)
(girls)

27.

Yes

Are your parents strict or not?
Yes
(boys)
(girls)

26.

Yes

Are your parents interested in what you do at school?
No
(boys)
Yes
(girls)

25.

None-

Yes

No

Do your parents attend or participate in Indian ceremonies? Do
you?
No
Yes
No
(boys)
Yes
(girls)

Yes

No

Yes

No

28.

Have you ever had problems with the law authorities?
No
Yes
(boys)
(girls)

29.

Would you like to see some Indian studies and appreciation
courses taught in your school?
undecided
No
(boys)
Yes
(girls)

30.

No

Yes

No

Yes

undecided

What are your plans when you finish high school?
to finish?
No
(boys)
Yes

(girls)

Yes

No

Occupations:

v

Do you plan
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